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Analytical Narrative 
From as early as elementary school, I knew I wanted to teach. I can still recall the 
makeshift classroom that I set up in front of the door that led from our tiny dining room to the 
garage. My students were comprised of a wide array of stuffed animals and dolls sprawled out in 
front of the door facing the chalkboard my dad put up so my parents could keep track of items 
they needed from the grocery store. I was too small to reach the chalkboard, so I would push one 
of the dining room chairs up against the door so that I could reach the board and teach my class. I 
was in my element. Little would I know decades later, that drive to educate never diminished.  
Upon graduating with my bachelor’s in English, I was hired by the Clark County School 
District as a Human Resources administrative professional. Fresh out of college, I had a great 
job, making great money, and my career was set. Given my educational background, I was 
assigned the responsibility of creating and presenting training material to HR department staff, 
principals, office managers, directors, etc. and every time I do, I still feel that same tinge of 
excitement as I did when I was standing on that dining room chair. It was finally time. About a 
year ago, I decided to pursue my childhood goal and I set out to obtain my master’s degree in 
English with a specialization in English teaching from BGSU. Obtaining this degree will allow 
me to teach English at the two-year college level which will enable me to both keep my current 
career and still be able to fulfill the aspiration to teach—to be a real teacher in a real classroom.  
In considering which projects to use for the portfolio, my goal was to select those that 
had the most meaning to me and would be of most use as a first- or second-year college English 
instructor. Throughout my master’s program at BGSU, I was particularly inspired by the 
instructional practice of multimodality. I tried to use an approach that would make the content 
directly transferable into the classroom. Each of the projects selected was an attempt to take what 
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I had learned in reading and applying scholarship of multimodality and infuse it into direct 
practice that would provide the most effective and inclusive learning environment for students. 
My intention was to be able to find ways to improve student learning by making the content 
relevant and engaging.  
The first project I selected is the substantive research assignment I wrote during my first 
semester in English 6040: Graduate Writing. This first paper was challenging for me, as it had 
been over a decade since I had been a student and since I had been tasked with conducting 
research to support a focused thesis. While I did earn a good grade on the paper, my professor’s 
initial feedback suggested that I reinforce more of the main concept of teaching multimodality in 
FYC, and to tie the quotes back to the argument. Using the initial feedback and the additional 
feedback from him and peer review in this course, I revised the essay to remove some of the 
sections where my research was over quoted. I also added more material throughout the text to 
allow my voice to come through more and to present a clearer argument as to why multimodal 
assignments need to be incorporated in FYC. Several paragraphs were moved around to create 
better readability and to connect the scholarship to an example of an assignment FYC instructors 
could implement. Ultimately, through my revision, the goal was to demonstrate that teaching 
students to communicate multimodally provides the necessary skills they need to be successful in 
the professional environment.  
The second project I chose to revise was a bibliographic essay I completed for English 
6460: Professional/Technical Communication and Rhetoric. For this assignment, the professor 
gave students the option of completing a bibliographic essay rather than a research paper due to 
the limited knowledge many students had with technical communication. This was the first time 
I have completed an assignment in this genre and I found it enjoyable to provide more of a 
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conversation to the reader regarding the research I discovered that supports why technical 
writing should be included in college English pedagogy. My first revision was based on feedback 
from the professor, which included minor grammatical corrections and suggestions on adding in 
ways that college English instructors can integrate technical writing into their curriculum. Then, 
the second revision was based off of feedback from Dr. Jordan and peer review in which I 
provided more clarity on the argument for teaching technical communication and how it has been 
lacking in college English coursework. I also demonstrated more of a cross-pollination of the 
argument with my research. My goal was to define what is not currently happening in first- and 
second-year college English and to explain ways to overcome roadblocks and seek to improve 
the complex communication skills students will need as they transition into their careers.  
My third and fourth projects were both comprised of teaching plans. Unlike many of my 
classmates, I am not currently an educator and have no direct experience in the classroom. This 
was my first experience with creating a detailed outline for what students will learn and how the 
learning will be measured. The completion of these projects has given me such an immense 
respect for educators and the amount of work that goes into planning instruction. The first lesson 
plan I created was for English 6090: Teaching of Literature, in which I created a multimodal 
lesson on teaching the novel Emma. My revision was based on feedback from Dr. Jordan, peer 
review, as well as what I have learned about lesson planning through my master’s courses.  
For this unit on Emma, I added additional sources to support the teaching of literature to 
first-and second-year college English students, which helped to strengthen my rationale. I also 
added a course description, key elements of the lesson, and more detail on what would be taught 
during each class period. While I had included screenshots of the PowerPoints and rubrics into 
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the lesson plan, I was advised to pull them out into their own separate documents and label them 
as appendices in order for them to be accessible by a screen reader.  
Of all of my projects, I am most proud of the final one; a multimodal narrative unit plan I 
created for English 6800:  Multimodal Composition Theory and Practice. I feel like this project 
represents the culmination of all that I have learned throughout this master’s program and will be 
able to take and incorporate into direct practice into my own classroom. For my revision, I used 
feedback from Dr. Jordan and incorporated section headers, bullets, and lists throughout the 
document to improve readability and to make the ideas flow more cohesively. I also cleaned up 
some minor grammatical errors. With multimodality being the overarching theme of my 
portfolio, this unit plan is an excellent example of how I was able to combine research and 
argument to exemplify the efficient integration of multimodality into instruction. 
Overall, this portfolio is reflective of the work that I have done in this master’s program 
that has enabled me to become a more proficient communicator. As I prepare to graduate and 
work towards finally being able to foster learning in my own English classroom, I am thankful 
for this experience and all of the support I have been given by my professors and classmates. I 
also owe an inordinate amount of gratitude to my Gammie (Grandma) for always pushing me to 
succeed even when I wanted to give up. She has inspired me with her profound words of wisdom 
and humorous anecdotes. Counselor, mentor, and friend, she is the living epitome of tenacity and 
success. I will forever be grateful for the extraordinarily positive impact she continues to have in 
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Making Composition Less Boring for FYC Students 
 
There is much debate regarding the pedagogy that instructors should be teaching in first 
year composition (FYC) courses, as well as which methods of instruction are most effective. Are 
the English, reading, and grammar skills that are being taught in high school preparing students 
for what is expected when they enter college? Similarly, are those same skills that are being 
taught in college preparing students for their professional lives? In “Multimodal Composition: 
Resources for Teachers,” Takayoshi and Selfe contend that “In an increasingly technological 
world, students need to be experienced and skilled in…composing in multiple modalities, if they 
hope to communicate successfully within the digital communication networks that characterize 
workplaces, schools, civic life, and span traditional cultural, national, and geographical borders” 
(3). It's for this reason that educators should be arming their students with the communication, 
critical thinking, and organizational thought structure using multimodal methods in an effort to 
assist students with the transition from college into their lives as working professionals. 
Multimodal composition helps to prepare students for the types of writing they will encounter 
after college. As educators, we need to work to increase student’s awareness of how writing can 
be used in different ways and how we can help students to develop ways to communicate using a 
variety of strategies for a variety of audiences.  In this essay, I will be discussing the importance 
of multimodality in FYC and will demonstrate how it can be used by providing an example of a 
process assignment that can be used in FYC that incorporates a variety of different modes. 
As children, especially in elementary school, many of us can remember all of the “fun” 
and “creative” multimodal ways in which we learned. For example, singing songs, (on a side 
note, I still remember the lesson that my fifth grade English teacher taught us on linking and 
helping verbs. She taught us a song to the tune of “London Bridge is Falling Down”. I’m now 41 
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years old, and I still remember that song and I have used it all throughout school and continue to 
use it today.) using/creating pictures, toys, and games are just a few of the multimodal methods 
that were utilized by teachers to aid students in learning while keeping the them engaged and 
excited about the content. The use of “multimodal projects changes students from mere 
consumers to active producers of knowledge” (Lohani 121). Students have the opportunity to be 
in control of their learning. They can be creative and have deeper connections to the material 
while building stronger interactions between their peers as well as with the teacher. This specific 
set of composing skills will help them to be successful not only throughout academia but also 
into their professional careers.  
If the utilization of various modes was so effective, then why is it that this method of 
teaching doesn’t continue through middle school, high school, and then through college? 
Knowing that it serves such a great benefit to students to incorporate multimodality into FYC 
courses, why is it that so many college English instructors still utilize primarily text-based 
assignments? This is especially concerning when research suggests that by using multimodal 
teaching methods, we can “equip students with concrete knowledge of writing that will transfer 
to other literate practices and domains” (Dietrle and Vie 276).  
As students progress through their educational careers, the learning slowly transitions 
from the utilization of a flexible, engaging, exciting, and all-encompassing learning environment 
to learning that relies heavily on alphabetic texts like essays and research reports. Many formal 
English assignments that students are tasked with completing still rely heavily on alphabetic text 
and “look much the same as those produced by their parents and grandparents” (Takayoshi and 
Selfe 2). Interestingly, these alphabetic texts do not resemble the way that we communicate and 
convey meaning today. Once anyone opens a page on the internet, and it becomes clear how the 
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use of multimodalities to convey meaning by using images, sounds, music, color, and animations 
dominates our current methods of communication.   
College faculty are slowly beginning to recognize the effectiveness of the elementary 
teacher’s approach to multimodal teaching and “that students learn best when they read and 
compose in multiple ways, when they use multimodalities to identify new and effective forms of 
literacy (podcasts, digital video, audio essays)” (Dieterle and Vie 279). In the 21st century, our 
world is viewed through a multimodal lens. We live in a multimodal world. When students 
transition into college, they can’t just be pushed into creating solely alphabetic text. College 
English FYC faculty need to recognize that not all students learn the same and should be able to 
recognize the skills and abilities that students are bringing with them into the classroom. Using 
multimodality strengthens those creative and technological knowledges students already have.   
FYC Instructors should not be afraid of incorporating multimodality into their curriculum 
just because it is unfamiliar territory or because they are intimidated by the use of technology. 
Instructors can feel a level of intimidation because students are often more familiar with using 
different media than educators are. However, as long as instructors are comfortable with learning 
these new technologies, they can help to create a learning space that feels both welcoming and 
familiar to their students. Instructors are not expected to be experts; no one is perfect and 
mistakes will be made when trying to implement something that is new. However, they should 
be taking the initiative to learn new skills that will ultimately help their students be more 
successful: “Thus, the teachers should be, shedding the inhibitions of their technological 
knowhow, prepared to work alongside the students in helping them overcome their technological 
hurdles by “becoming “learners” themselves.” (Lohani 127). By incorporating media that 
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students are comfortable with, it helps to create an atmosphere that facilitates learning while also 
supporting students’ needs and interests. 
The majority of FYC (non-remedial) courses, are structured in a way that is based 
predominantly on essay writing. During the semester, students are required to compose essays 
built off of the five-paragraph model. Students learn how to fully develop ideas, organize them 
effectively, and express them clearly by writing essays using the five major essay types; 
argumentative, process, narrative, comparison/contrast, and cause and effect. Since nearly all 
two-year colleges and even most public and private four-year colleges require English writing 
placement exams to determine if students have the basic foundational knowledge for FYC in 
order for students to enroll, it is assumed that upon entrance into FYC, students already know the 
basics of how to articulate thought into the standard five-paragraph format.  
Therefore, requiring students to write several 500 to 1000-word essays to express thought 
and deliver structured and clearly articulated communication is not effectively teaching them the 
skills that they need for when they enter the working world. Of course, this does not necessarily 
refer to those students who plan to be professional writers. However, learning to communicate in 
other ways that are not primarily text-based will also help these students as well. Instead, FYC 
instructors need to integrate multimodality into the curriculum so that students are taught how to 
communicate using various forms of interaction and multiple means of communication and not 
just learn how to add to their current knowledge of building and composing essays. This new 
knowledge will help to prepare students for the types of communication that will be required of 
them as they become working professionals. One of the main reasons why students complain 
about what they are learning in the classroom is because they can’t see how it’s related to “real 
life.” How and when will they use this new knowledge? When teachers are able to make the 
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classroom content relevant to today’s students, learning becomes much more powerful and 
effective.  
In the working world, most people are tasked with creating forms of communication that 
are structured, organized, concise, engaging, and comprehensible. Business communication in 
the 21st century is more concerned with the exploration of the use of digital media. Employers 
are looking for people who have the ability communicate effectively both orally and in writing. 
The majority of the business communication is expected to be relayed in a way that is clear, 
informative, and brief. Working professionals are no longer required to produce long narratives 
of written material. Being in such a technologically advanced society, people are used to getting 
information quickly and thus have shorter attention spans: “In the digital age, where the news is 
limited to 140 characters and conversations take place in the form of emojis, our attention span 
has shortened. A recent study by Microsoft Corporation has found this digital lifestyle has made 
it difficult for us to stay focused, with the human attention span shortening from 12 seconds to 
eight seconds in more than a decade” (Borelli). Therefore, it’s becoming increasing more 
important for people to be able to communicate less with long narratives and more by delivering 
compelling presentations or contributing in meetings, composing emails & memos, creating 
brochures, video chatting, instant messaging, posting on social media, creating newsletters and 
blogs, etc. 
In order to equip students with the skills they will be expected to have as working 
professionals, FYC educators should focus more on utilizing multimodality to teach 
communication that doesn’t solely rely on alphabetic text. As an example of how to incorporate 
multimodality into FYC, educators need to consider replacing text-based assignments with a 
pedagogical approach as detailed in the following assignment, which is meant to take the place 
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of the conventionally required essay on developing and executing a process. The process essay is 
designed to provide readers with detailed instructions on how to complete a task or how to carry 
out a procedure. Therefore, it is important for students to fully understand the task/procedure and 
then be able to lead the audience effectively through the process. As a part of this assignment, 
students will be expected to clarify the specific choices that they made to best reach their 
audience and achieve their goals for the assignment. Jody Shipka similarly requires students to 
answer a set of questions entitled Statement of Goals and Choices (SOGC) for each multimodal 
assignment in order for her to understand the student’s critical thinking and analysis of why they 
chose what they chose for the assignment. The set of questions allows her to have a structure for 
grading, as all students are held to the same standard of answering the same questions: “Instead 
of relying of instructors to tell them what their problems are and how to remedy those problems, 
students become more sophisticated and flexible rhetoricians, able to describe and share with 
others the potentials and limitations of their texts” (Shipka 347). The goal is for students to 
thoughtfully defend the rhetorical choices that they have made and how those choices are aligned 
with the purpose of the assignment.  
For this activity, students will first watch a quick video on “How to tie a shoelace” in less 
than one minute. As a class we will discuss the introduction, the audience expectations, materials 
that were used, steps outlined, and the final outcome. We will also discuss their reactions to the 
video. What did they think of the video? Was there any information missing? Was there more 
they wanted to know? Next, we will watch this video, 
https://www.youtube.com/watch?v=udvQSQzoOjo and discuss the same questions. We will talk 
about how the videos differ and whether or not one is better and why. Together, we will discuss 
the characteristics of the writing a process as listed below: 
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• Consider the subject. How well do you know it? Is there more you need to learn?  
• Consider the audience. Who is the audience? What do they already know? How do I 
make them interested? What are their expectations? What challenges might they face? 
• Select a topic. Choose something you are comfortable with.  
• Determine the steps. List everything that needs to happen & determine the order. Make 
sure nothing is missing. Don’t assume prior knowledge. Only include necessary 
information. 
• Determine the supplies needed. 
• Formulate your process into an explanation. Did you capture all of the steps? How do you 
engage your audience and keep them interested? Teach the reader instead of giving 
orders. 
Once we are finished with the process discussion, as a brief in-class exercise, all students will 
have fifteen minutes to prepare an explanation of how to make breakfast and then five minutes to 
present the process. It can be any breakfast they choose. They will work together with a partner 
to share their explanations and receive feedback from their partner. They will ask critical 
questions, such as; was anything missing? Did you talk about all of the necessary materials that 
are needed? Was prior knowledge assumed? Was the process explanation clear? 
Students will then be given the Process assignment to complete individually, and it will be 
due the following class. The objective is for them to explain any process of their choosing in the 
form of a live demonstration, narrated PowerPoint, or pre-recorded video. The final product is 
required to be no less than 5 minutes and no more than 10 minutes in length. A standard process 
essay rubric will be used, scoring students on their introductions, thesis, background, 
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clarity/detail of steps, and language use. In addition, students will be required to turn in a SOGC 
in which they answer the following questions: 
1. Describe your goals and process for this project. What are you trying to accomplish? 
Who is your audience? 
2. What specific choices did you make? What challenges did you face? How did you 
overcome them? 
3. What medium did you choose? Why? Did you have any difficulties?  
4. What did you have to research? How did you determine where to research? 
The process assignment promotes critical thinking by teaching students how to 
communicate using a variety of multimodal methods since communicating by being able to 
utilize a variety of different modes will become necessary as students enter their professional 
lives. The importance and relevance of composing multimodal texts will be discussed with 
students as well as challenges that can be faced when modes are unfamiliar. To provide context 
for this discussion, students will also hear from a guest speaker and my current colleague, 
Nadine Jones, Chief Of Human Resources for Clark County School District (5th largest district in 
the nation) and former Vice President of Human Resources for MGM Resorts International on 
the most important skills that companies look for in their applicants and why being able to 
communicate using various methods is necessary to make students stand out in our current 
competitive job market.  
Instructors can aid students in the transition to multimodal assignments by building on 
the skills that learners already have that will aid them through college and into the working 
world. Working adults are required to utilize diverse resources and technologies to analyze, think 
critically, and stimulate communication. This is all the more reason why, as first year 
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composition educators, the reliance strictly on printed text is so restrictive: “So much of what is 
done as working professionals relies on a person’s ability to communicate through a multitude of 
ways. Teaching multimodal composition works at preparing students for the types of composing 
they will likely encounter outside of school” (Dietrle and Vie 288). By learning how 
communication takes place outside of school, FYC instructors can connect those practices to 
both school and non-school literacies. Workplace communications consist mainly of digital 
media: emails, memos, letters, proposals, reports, graphics, videos etc. Also, due to the recent 
pandemic, there has been an increase in virtual meetings, presentations, and trainings. Each of 
these mediums still requires the ability to effectively communicate in writing, which is why 
teachers should not “treat multimodally as something separate from alphabetic compositions, but 
rather as a practice that further stretches the scope of such texts and helps address the 
communication needs of the students in a world increasingly dominated by non-standard media” 
(Lohani 128). By adding new ways of teaching FYC, it helps to develop a more versatile 
approach to learning while increasing multiliteracy: “Our job as composition teachers should be 
to help students understand the literacy contexts they encounter and will encounter” (Shepherd 
82). The definition of literacy has shifted and now represents more than alphabetic text on pages 
of typed 12-point font on 8 ½ by 11 inch paper. If composition instruction is to remain relevant, 
the way we teach needs to grow and change to reflect current literacy practices.  
There are various layers of discussion that shape the discourse on the integration and 
effectiveness of incorporating multimodal assignments into classroom curriculum. The modes 
include the use and creation of both written and spoken language as well as visual, audio, 
gestural, tactile, and special classroom learning activities. It is believed that “multimodality has 
developed in different ways since its inception around 1996” (Jewitt 246). However, research 
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suggests that there is evidence that it has actually dated all the way back to the Mayan times as 
evidenced by indigenous writings (Lohani 125). This means that the concept is not brand new. 
Integrating multimodality into FYC courses helps to increase engagement and knowledge 
retention: “Multimodal composing invites students to see writing in a new way—employing 
multiple modalities, valuing critical thinking, and responding to audience expectations rather 
than standardized formulas” (Saidy 259). The more resources that students have to select from 
when composing and creating meaning enables them to become more successful communicators 
both in and outside of school.  
What English educators may not realize is that they think “they’re supposed to teach just 
writing, but with the communication patterns we are engaged in the world these days, it does 
students a disservice to only teach them how to write without tending to these other modes of 
communication. It only asks them to learn how to communicate in one incredibly restrictive 
way” (Ball 114). In her interview with the journal editors for the Issues in Writing Journal, 
scholar and practitioner Cheryl Ball discusses her background on multimodality in composition 
and in the courses that she’s taught. She gives insight on how to implement it, its benefits, and 
problems it can cause. She also discusses integration, educator learning curves with technology, 
and proper planning of multimodal assignments. She states that, “Highlighting multimodality, as 
a method through which we all communicate—not only with writing, but with visual aural, 
spatial methods too—helps give students a better way to interact, and engage, and communicate, 
and make change in the world” (Ball 114). It creates a space where every student is comfortable 
in sharing their thoughts and ideas since most people use various modes in their methods of 
communication today.  
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It's important for FYC educators to understand the level of knowledge that their students 
are bringing with them from high school: “There is a chasm that exists between high school and 
college educators” that often contributes to the struggle that students experience when they 
transition into institutions of higher learning (Dennihy 156). Many college educators have an 
“us” versus “them” mentality and regularly tell their FYC students to “unlearn what they have 
learned in high school particularly with regard to the five-paragraph essay” because they don’t 
feel that that skills that they have learned will be useful in their college courses (Dennihy 156). 
College instructors want students to learn how to make their own decisions regarding the creative 
development and organization of thought rather than having students follow a “rigid structure” 
that “creates a barrier for growth” and “precludes meaningful thinking”; as an assignment that 
“detracts from the higher-level thinking and originality required by most freshman composition 
courses” (Dennihy 161).  
Instead of college instructors telling students to “forget what they learned in high school,” 
they should work with the students to uncover the knowledge that they have from high school 
and build upon it. As writing teachers, we should help students connect these past experiences to 
their current writing practices. By helping them to make those connections, we can facilitate 
transfer of learning and help them to become better writers in a variety of contexts: “Some 
students are taught that the five-paragraph essay is an inviolable form, an unstormable castle that, 
as first-year college students, they feel them must die defending. That is the kind of attitude 
college professors fret over and may feel they need to ‘deprogram out of students’” (Smith 17). 
Instead, of telling students to forget what they have learned. “FYC teachers need to foster 
student’s reflections upon their educations continuums from high school to college” by 
demonstrating how writing learned in one context can be applied to new contexts. (Dennihy 
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166). The structure of the five-paragraph essay helps to teach students critical thinking, thorough 
organization, and logical construction: “Students who know the five-paragraph essay intimately 
are more prepared to take on the challenge of college-level writing”(Smith 16) and “Instructors 
can play an important role in aiding students in the transition by choosing assignments that 
encourage students to draw from the genres they have used before, such as the five-paragraph 
essay, and embody the values of college writing: multimodality, critical thinking, and audience-
focused composing” (Saidy 271). 
As educators, we need to help students to use move beyond standardized ways of writing 
and embrace and utilize other forms of writing so that students have the opportunity to compose 
in ways that may be expected of them as working professionals. Many times, students are not 
prepared for the rigor of college composition courses and they anticipate writing assignments in 
college will be similar to those they completed in high school, “However, if we hope to transition 
students to differing values between secondary and postsecondary writing, it is helpful to begin 
with a multimodal genre that is “not” the genres they used in high school. This move encourages 
students to move away from formulas that may have been successful in high school and invites 
them to cross, rather that guard, boundaries” (Saidy 262). 
Educators can be hesitant to create multimodal assignments for a variety of reasons, such 
as: unfamiliarity with technology, not knowing where to start, feeling like they have no training 
in this methodology, and difficulty with how to grade the assignments when students’ final 
products will be different from one and other. Composition teachers need to learn about the 
everyday digital literacies that students are engaged in and “adapt the composition class” to 
include practices that are “engaging and important and meaningful” while introducing students to 
a shifting definition of literacy in the 21st century (Shepherd 82). 
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Although this paper has only briefly touched on the utilization of multimodality in FYC 
and how these newly acquired skills will be beneficial to students as they become working 
professionals, there is still much research that can be done on this subject. The journal of College 
Composition and Communication would be a great place to submit an article on this information 
as it is meant to be utilized for current and future FYC instructors. However, it can also be 
included in journals such as the Journal of Career Planning and Employment or in any of the 
career network journals that are maintained by the Career Development Network. The idea of 
steering away from text-heavy assignments in FYC and infusing multimodal methods of 
communication into the pedagogy will be a challenge for both students and educators. However, 
equipping our students with the ability to communicate multimodally will promote critical 
thinking skills as well as assist them in constructing ideas and concepts in an organized fashion 
that are both necessary skills that they need to be successful as working professionals. 
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Teaching Technical Writing: Incorporating into College English Pedagogy 
The typical English writing taught in high school classrooms arms students with a 
specific set of rhetorical skills that can transfer to the technical writing genre. Having technical 
writing skills can give students the knowledge they need to be successful and marketable in the 
working world. In many instances, work-related writing tasks are in stark contrast to the standard 
five-paragraph essay students have been taught and are so accustomed to creating. Educators 
should advocate for the usefulness of teaching technical writing in English classrooms and strive 
to create innovative pedagogical methods that can be used to ensure students are engaged and are 
retaining the information being taught. 
Writing is intended to have an effect on the audience. By the time students reach college, 
they are mistakenly led to believe that they are the audience for their own writing because of the 
abundance of journals, creative stories, opinion papers, personal narratives, and interpretive 
assignments they have previously been tasked with in their English classrooms. This misguided 
perception impacts their ability to express ideas that will useful to them as they leave college and 
transition into their professional lives. Recognizing their intent as writers and the expectations of 
the reader creates a more advanced writing technique and improves effectiveness as a writer and 
communicator. In this paper, I aim to discuss research that supports the integration of technical 
writing into first year college English pedagogy, effective approaches that educators have used, 
and ways to overcome innovative roadblocks in order to be able to integrate technology to 
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Teaching Technical Writing 
As our technology changes, so will the demand for technical communicators. In the 21st 
century, people have become acclimated to giving and receiving information very quickly. 
Therefore, it’s vital to be an efficient communicator in order to keep up with the speed of modern 
communication. Technical writing enables students to enhance the development of these skills 
by teaching them how to write clear and concise communication that is intended to be 
understood by a wide audience.  
The writing process that is taught in the classroom differs vastly from the writing process 
that occurs within organizations. College educators seem to focus more on writing needed in 
academia and aren’t necessarily preparing students for the types of documents they will be 
required to create once they enter the workforce. By having technical writing skills, students are 
more prepared for the realities of workplace writing because “organizations impose demands 
upon writers that are different from those of other social contexts, such as the classroom 
(Harrison 256).  In her “Framework for the Study of Writing in Organizational Contexts,” 
Harrison further contends that there is a need for a shift in our traditional methods of teaching 
English in order to equip students with the “analytic capabilities” that they need to produce 
effective writing within their professional organizations (Harrison 260). Technical writing arms 
students with essential communication tools they need to be able to convey ideas, views, 
observations, instructions, and suggestions in a clear, concise, and accessible manner. The goal is 
to acclimate students to writing in workplace contexts and to place them on a path that will help 
them to be prepared when faced with future writing related tasks.  
Students may not realize that they will have to write at work because they have not been 
taught how to see the distinction between English classroom writing assignments and 
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professional work-related writing assignments. Although they will likely not be tasked with the 
typical essay assignment they are used to completing in school, they will, however, be 
responsible for being proficient in writing skills they have continued to build leading up to 
college; organization, grammar, and standard syntax. They will likely be tasked with composing 
documents such as emails, reports, letters, manuals, explanations of products or services, 
proposals, and memoranda, and in creating these documents, and will need to understand the 
context in which the communication occurs and the specific structure, organization, and style 
that is needed in order to produce clear and concise communication. 
To further exemplify why technical writing should be incorporated into required college 
English pedagogy, Naveen Dubey states that students need to be equipped with specific skills in 
order to be successful technical writers and that the typical English taught in schools is not 
enough. Technical writing requires a different set of skills that is different than what is used in 
“general writing.” It needs to be clear, concise, avoid redundancy, and be precise and 
informative. She also states that it needs to be impersonal, to the point, and “structured in such a 
way as to provide easy access to the information” (Dubey 29). Technical writers also need to pay 
attention to layout and document design as well as the use of visuals to aide in understanding. 
The ultimate goal is for the writer to be able to explain “complex concepts, theories, and 
procedures in a simple, plain and easily understandable language” (Dubey 30). Standard English 
assignments in courses such as English 101 or English 102 do not take these types of standards 
into account. Instead, students are generally required to compose wordy essay or report-type 
documents all written in the standard Times New Roman 12-point font, double-spaced, without 
the use of graphics or deviation from style.  
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English programs are falling behind the industries’ pace and have to readapt pedagogy to 
best prepare college graduates with skills needed to be successful at work. The writing being 
taught to college students needs to “simulate the reality of a work environment” (Casper 275) 
where writing focuses more on problem solving rather than writing to persuade your professor 
with how much you know. The format for work documents does not follow the same format for 
academic documents. In school, students primarily write essays, research papers, and lab reports 
and rarely focus on memos, policies, letters, evaluations, etc. which are all common work 
documents. 
Most companies are looking for individuals who can take “highly technical information 
and communicate it in a way that will be understandable for a more general audience” (Casper 
278). Casper argues for three alternative teaching strategies that could be used to teach the 
writing process that is most compatible with industry expectations. These are simple tasks that 
first year college English instructors could easily incorporate into the curriculum. The first 
strategy is to have students work on ways to explain concepts. They can do this by either writing 
or locating a technical definition or description and then working to “interpret this piece of 
writing for a general audience” (Casper 280). This exercise goes beyond simplifying language 
but assists in developing skills in both creation and explanation. In the second strategy, he 
suggests that students should use a set of instructions that already exist and revise them for a 
specific audience. This will prevent students from getting too wrapped up in the creative process 
of creating their own set of instructions and will equip them with preparing writing that may be 
read by readers of varying backgrounds since workplace writing targets multiple readers who 
have different perspectives. Finally, the third technique is for students to research and find an 
existing document from a real organization such as a report, proposal, or workplan. Students 
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could then take the document and “analyze and interpret the document and then hone their 
writing skills by revising it into a usable format for a more general audience” making it relevant, 
clear, and easy to read (Casper 282). On the job, writing is done for those both inside and outside 
of the organization, and readers won’t necessarily read what has been written unless they find it 
relevant or helpful to them in some way. College English instructors need to incorporate more 
writing assignments that share information, solve problems, and propose strategies rather than 
writing to demonstrate learning. 
It’s time for college English instructors to recognize that their role has changed and they 
now need to focus on teaching students the skills that they will need to be marketable in the “real 
world.” Workplace communication needs to be clear, concise, professional, and informative or 
persuasive to the reader. Teaching students how to craft clear messages that define goals, identify 
problems, and arrive at solutions not only enables them to be more efficient workplace 
communicators but it makes everyone involved more productive. It allows work to be done more 
efficiently and creates a more cohesive professional environment.  
During their high school years, most students are not doing the types of writing that will 
be expected of them in college. Most of the writing tasks that are assigned involve tasks that 
require students to offer and support opinions and to summarize information. High school 
students are rarely required to criticize information, define a problem and propose a solution, 
shape their writing to meet the needs of the audience, or to revise based on peer or audience 
feedback. As a result, by the time they reach college, students have not had enough practice to 
develop a set of sophisticated writing skills they will need as they further their careers. This is 
why it’s imperative that technical writing assignments need to be integrated into college English 
pedagogy. 
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Gerald Savage discusses the history of the technical communication program at Illinois 
State University and a rationale for teaching technical writing. He states that there were two 
strong arguments for the teaching of technical writing content; first it is a “valuable course….in 
the writing and rhetoric field” and second, there is an increasing demand for courses being 
offered/taught not only from the field of English, but from other disciplines as well. The course 
would add value to their program in English formal instruction since “technical writing (is) one 
of the fastest growing areas in college and university departments of English nationwide” 
(Savage 9). They had decided that training students in standard college writing practices was not 
enough because “introductory composition courses are intended to teach academic styles and 
genres of writing as preparation for writing students will do for the rest of their college 
experience” and they do not “address the needs of students outside of the academy” and in other 
disciplines such as science or engineering for the “specialized writing they will have to do in 
professional workplaces” (Savage 10).  
The technical writing course has been taught at Illinois State University since 1990, and 
its student audience has broadened preparing students for the “writing they will do as a part of 
their work” (Savage 11). Savage argues that as technical communication has started to emerge as 
its own field, he believes that it “requires more than a basic aptitude as a writer” (Savage 11) and 
requires specific training that is “expanding and changing exponentially” (Savage 13). College 
teachers should address the growing needs of students and support the integration of teaching 
technical writing into the English curriculum in order to ensure students are successful in their 
work after college.  
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Creative Approaches to Teaching Technical Writing in the College English Classroom 
Students’ background knowledge is not created equal, and what they already know (and 
don’t know) should be taken into consideration when instructors are designing their curriculum. 
There will be students who have the ability to take and apply their proficiency in writing 
mechanics; grammar, sentence structure, spelling, and planning and organization while there will 
be others who are more remedial and who need help with building basic writing mechanics 
skills. College English courses should be designed so that there is a continuum of learning from 
remedial and basic through advanced writing knowledge. This section will examine specific 
examples of how college English instructors can integrate technical writing into their courses 
while ensuring that all learning levels are included.  
During high school, students are taught various skills to assist them with learning the 
composition process. They learn reading, analysis, discussion, argumentation, and how to plan, 
organize, and revise the traditional five-paragraph essay. Natasha Jones discusses how 
composition has impacted the field of technical communication. Taking what students already 
know and using those skills to build upon will help to integrate technical writing into college 
English courses. She claims that a “cross-pollination” of both the fields of technical 
communication and composition are valuable because the fields overlap; “As an interdisciplinary 
field, composition studies has impacted the development and course of a variety of disciplines, 
including technical communication” (Jones 705). Each of these writing processes is rhetorical 
and seeks to understand the importance of audience, clarity, conciseness, and a comprehensive 
understanding of the writing. A rhetorical approach to teaching technical writing will be more 
effective since technical writing requires similar rhetorical skills. Therefore, students would have 
the foundational knowledge of communication pedagogy, which will assist them in learning the 
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rhetoric of technical communication. Jones states that “early theoretical frames for technical 
communication pedagogy developed from the theories first articulated by scholars in 
composition and rhetoric” and that educators should draw on the interdisciplinary connections 
between the two in order to enhance teaching pedagogy (Jones 707). She concludes that this 
collaboration is essential to the field of technical writing and that there is an “importance and 
benefit of celebrating interdisciplinary connections with composition…separating ourselves too 
much from…rhetoric and composition, from which may of us developed the theoretical and 
pedagogical foundations for our work would not be advantageous” (Jones 708). Technical 
writing should not be taught as a separate elective course. Instead, it should be blended into 
college English composition courses since the choices made in creating technical 
communications are determined by the needs of the rhetorical situation just as they are in 
creating essays. 
While rhetorical theory dominates the teaching of technical communication, Patrick More 
argues that a more instrumental approach is more appropriate to the genre and skills that 
technical writers use. Although rhetoric still has its place in the teaching of technical 
communication, “students will profit from studying instrumental discourse” because instrumental 
discourse focuses on purpose (Moore 172) and it “does not persuade like rhetoric; it shows the 
user how to perform and action” (Moore 166). Unlike rhetoric, technical communication does 
not focus on changing an audience’s beliefs, it focuses on resources that are needed in order to 
adequately suit the audience. For example, since technical communicators are responsible for 
making complex data accessible to a wide range of diverse users, they have to ensure elements of 
the writing like the color, font, white space, graphics are taken into consideration, whereas those 
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who produce standard rhetorical narrative don’t because the assumption is that the audience is 
present and is able to understand the discourse.  
Additionally, technical communicators must consider gestures and the use of neutral 
language so as not to produce anything that could be offensive to readers of other cultures and 
ethnic backgrounds. Moore goes on to say that since rhetoric was designed over 2,000 years ago 
as a method to teach persuasive public speaking and not as a way to produce documents in the 
workplace, many students who enter the professional environment are not prepared to produce 
the types of documents that business expect. Also, if students are only taught documents through 
a rhetorical lens, they “do not receive a well-rounded education in technical communication” 
(Moore 165). When discourse is taught, it should include both rhetorical and instrumental 
methods, as it will benefit not only students but the academy itself in that it will help to advance 
the “legitimacy” and “credibility” of what students are learning.  
   Students entering college have a wide range of writing skills. Some struggle to produce 
simple grammatically correct sentences, while others are able to easily produce more complex 
discourse. This disparity takes an inordinate amount of time from instructors to teach necessary 
skills to those who need it, instead of teaching the required content of the course. To assist with 
this dilemma, Jensen and Fischer contend that technical writing students are able to have their 
writing positively impacted by the process of peer review and evaluation. They compared this to 
how “peer review is used extensively among academic professionals to evaluate and improve 
their own writing skills” (Jensen and Fischer 96). To demonstrate this theory, they conducted a 
study of two technical writing classes at the University of Nebraska-Lincoln. The classes 
consisted of about 23 students and taught the same content but met on two different days of the 
week. One class was met on Tuesdays and the other on Wednesdays. Each student was to 
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prepare 3 technical reports for the class. For the Tuesday class, it was determined that class 
would have all of their reports graded by the instructor and/or teaching assistant and the 
Wednesday class would have the first two graded by each other with the final report graded by 
the teacher and/or teaching assistant. The results of the study concluded that the “students in the 
Wednesday section achieved a higher-class average that their peers in the Tuesday section” 
(Jensen and Fischer 98) and they received about a 9% higher average on their final report. 
Students involved in the peer evaluation process had developed “better communication 
skills…developed from increased involvement in the evaluation process” (Jensen and Fischer 
99). Approximately 60% of the students also agreed that grading another student’s papers helped 
them to improve in their own writing. Based on this study, having students involved in the 
grading process not only helps students to become better writers, it also helps to eliminate time 
consuming teaching methods so that instructors can focus more on teaching technical writing 
pedagogy rather than grammar and syntax. 
In Innovative Approaches to Teaching Technical Communication, Bridgeford, Kitalong, 
and Selfe seek to convince students of innovative and creative approaches to learning technical 
writing. Their approaches are “practical, readily adaptable to a range of technological and 
institutional contexts, theoretically grounded, and pedagogically sound” (Bridgeford et al. 7). In 
the book, they describe a way to adopt literature into teaching technical communication as a 
“narrative way of knowing” because literature can provide examples of a context for 
communication (Bridgeford et al.121). Teaching technical communication using this method, 
“provides opportunities for helping students develop an understanding of technical information 
as constructed from a context, but also encourages reflective and critical perspectives about that 
information” (Bridgeford et al. 139). This method aims to introduce students to the conventions 
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of the technical writing genre by building on their familiarity with reading, discussing, and 
analyzing literature.  
When selecting literature, “instructors need to consider carefully whether the literature 
chosen is conducive to the construction of technical documents” (Bridgeford et al. 138). 
Ultimately, this is why it’s important to select stories of “collaborative activities, demonstrating 
limited and full participation and various levels of conflict and cooperation” (Bridgeford et al. 
124). Since stories are a more interesting way of learning, they can help to keep the students 
engaged and can lead to better retention of the material, making technical communication fun 
and relatable.  
 
Potential Roadblocks When Teaching Technical Writing in the College English Classroom 
There is a continuing uncertainty about where technical writing should fall within the 
college English curriculum, what it should include, who should teach it, who should take it, and 
why. In order to effectively integrate it into English courses, it would require pedagogical 
changes that many instructors may be resistant to make because they may not agree that 
technical writing content is relevant to students or to their specific course content. There also 
may be opposition from college English instructors because of lack of familiarity with technical 
writing. Their lack of knowledge in this genre could require them to seek help from those outside 
of their area of expertise, which they may be reluctant to do.  
One way that college English instructors could mix in technical writing content is to find 
small ways to connect assignments to documents that students would have to produce in the 
professional world. Quick suggests that minor changes in pedagogy may help students to 
improve workplace-oriented writing in the classroom because “one of the primary purposes of 
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technical and professional writing is transitioning students from academic writing to writing in 
the workplace. The transfer of knowledge is not seamless and without difficulty. Students who 
are accustomed to writing within an academic culture find themselves in an ‘alien rhetorical 
situation’ when tasked with workplace writing (Quick 230). She contends that the key is to teach 
students to adapt their writing skills to “a new rhetorical situation—writing in the workplace” 
(Quick 231). However, this type of knowledge transfer can be ineffective if the writer doesn’t 
understand the rhetorical situation of the workplace and the different writing expectations.  
In her study, Quick analyzes whether nontraditional students, those who have work 
experience and who are coming back to either start or finish college, are able to display more 
rhetorical adaptability due to them already having workplace experience. She created a cover 
letter writing assignment and compared the final drafts of traditional students compared with 
nontraditional students to determine if the more experienced student was able to produce a better 
document. The results displayed that “workplace experience does not automatically translate into 
rhetorical awareness and adaptability” (Quick 243). Due to this, we should “rethink our 
pedagogy to help nontraditional students discover the applicability of their prior experience to 
the writing in technical writing classrooms” (Quick 246). This could be beneficial for traditional 
students as well, since they might not understand the connection between school writing and 
real-world writing. Quick contends that assignments should be geared towards outside purposes 
and instructors need to help “make relevance and applicability” the connection between how 
academic writing can be applied to current real-world situations (Quick 248). As technical 
writing instructors, we need to help students to discover the value of writing and “to articulate its 
role for their future” (Quick 249).  
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In their article “Perceived Roadblocks to Transferring Knowledge,” Nelms, and Dively 
conduct a study to determine “what may or may not be transferring from writing courses to 
discipline specific writing situations” (Nelms and Dively 219). Composition instructors need to 
learn more about and create curriculum that teaches the application of composition knowledge 
beyond the context of the composition course. There should be a “reexamination and revision” of 
the course content “with an eye toward finding ways of enhancing transfer” (Nelms and Dively 
228). Instructors should seek guidance from non-composition colleagues to aid them in the 
learning specific content needed to be successful in other courses and into the workplace. 
Following those same lines, students can also be surveyed regarding their insights as to whether 
or not they feel that their “composition knowledge is adequately transferring” (Nelms and Dively 
230). Nelms and Dively suggest that instructors employ the following strategies in teaching for 
transfer; “(1) contextualizing assignments so that they exemplify possible future writing tasks; 
(2) using role playing as a way of signaling future applications of composition knowledge; (3) 
demonstrating how those tasks might be accomplished; (4) having students actively engage in 
practicing those tasks” (Nelms and Dively 229). 
Many college faculty continue to push-back on technical writing being taught by English 
instructors and in English classes. In his article, Keith Hall discusses the “pointed attack” that 
English departments teaching technical writing face. Non-English faculty contend that English 
instructors are “unqualified” to teach technical writing because the principles that are taught in 
English composition differ and are “inappropriate” for teaching technical writing (Hull 876). 
Hull refutes this claim using both his Master’s and Bachelor’s English degrees as an example. He 
states, “every paper I wrote in those years was for teachers who insisted on clarity, economy, 
logical and purposeful organization, valid use of evidence, and all the other qualities of good 
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prose that should characterize technical writing” (Hull 878). He defines technical writing as 
“prose constructed to convey ideas and facts with maximum clarity and authority” (Hull 882). 
English teachers are trained as technical writing teachers “and trained to a degree that no 
scientific technical or professional program can match because such programs lack both the 
heightened awareness of rhetorical principles and the emphasis on good writing that is implicit in 
the English major” (Hull 883). 
Technical writers should have the ability to use language with such intelligence and 
flexibility that “he or she can undertake virtually any writing tasks” (Hull 882). Technical 
writing extends beyond writing carried out by scientists, mathematicians, and engineers. It 
incorporates writing that is mechanically correct, is on task, purposeful, clear, logical, organized, 
and is supported with factual evidence. Because this genre of writing requires skills learned in 
English classrooms, it is best to remain being taught by English instructors. However, English 
instructors may need to be prepared to defend this claim in the event that they too receive 
pushback from non-English teaching colleagues.  
 
Conclusion 
This selection of works demonstrates the significance of teaching technical writing in 
English courses, innovative ways to incorporate it into the college English curriculum, and 
approaches and potential roadblocks. Having technical writing skills will ensure that students 
have the knowledge they need in order to be successful and marketable in the workplace. In 
teaching these skills, educators need to employ a variety of pedagogical methods in order to keep 
the content relevant and engaging for students all while being prepared to defend why technical 
writing should continue to be taught in English classes.  
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When trying to incorporate technical writing into the English classroom, there are several 
things instructors should keep in mind that will help in the development and implementation of 
this essential knowledge base for students. Instructors should be sure that students understand the 
importance and relevance of this new genre being introduced—they will need it when they enter 
the working world. If the content has relevance, students will be much more invested and eager 
to learn it. Instructors should explain the types of documents that fall under the technical writing 
umbrella. All students have come into contact with sets of instructions, business letters, emails, 
etc. and may not understand how this type of writing differs from that in the typical classroom. 
We can encourage instructors to share examples of technical writing documents that are common 
in the workplace and have students practice creating them. The ultimate goal is to arm students 
with the writing skills that they will need once they exit college and begin their professional 
lives. 
Not all English faculty or educational peers may agree that technical writing belongs in 
the English classroom so we should be prepared for pushback. Much like Keith Hull, give 
examples of why it’s beneficial for your students and how they use the same skills in standard 
English assignments like grammar, mechanics, style, design, knowing the audience, rhetorical 
context, etc. that they do in technical writing assignments.  
Finally, don’t be afraid to be innovative. Technical writing can be easily be incorporated 
into college English pedagogy. Use literature, grammar lessons, peer review, and presentations to 
show students that writing is not a single skill. Since communication varies depending on the 
context, build upon what students already know to assist them with learning the rhetoric of 
technical communication and how it will continue to benefit them throughout academic and 
professional lives.   
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Lesson Plan:  Emma – Discussion and Analysis 
Rationale  
This lesson is designed to teach Emma to students in a 200-level college English literature course 
at Nevada State College. It incorporates analytical thinking and writing as well as ties in the 
relevance of social media for millennial and gen z students: since much of their lives revolve 
around the use of technology and social media for communication.  
Students will learn that reading is a developmental process. Rather than having a strict set 
of guidelines that forces students to see the text in a particular way; the pedagogy is derived from 
a more modern approach that does not drive students to think a particular way (Railey 101). 
Instead, the study of this text will be guided by more of a postmodern approach where the focus 
lies more on the transaction between the text and the reader rather than instructor-driven 
interpretations. The instructor will function more as a guide who leads students in drawing their 
own interpretations of the text so that they can better develop and apply their thoughts and 
arguments effectively. Through this process, students will be encouraged to be open to 
examining the text from multiple perspectives. The goal is to teach students that the text can be 
manipulated and interpretated differently by each person, and for students to use those 
interpretations to construct their own meaning. By using a more postmodern approach to 
teaching Emma it will help to students to grow into more confident, capable readers who can 
both derive meaning and create meaningful texts themselves.   
Students will be expected to develop their own sense of reading and the interpretive 
process. The diversity of reading and meaning will be celebrated and encouraged. The goal is for 
students to become better at the process of reading and to give them the tools to help develop 
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their responses and interpretations by integrating free writing, discussions, and interpretive 
responses.  
This plan is broken up into five weeks—essentially ten classes. The first four weeks are 
centered around PowerPoint presentations, journaling, and discussions that primarily focus on 
the language, thoughts, and perceptions that run through the novel. Because there are so many 
themes that run through the story, the thought is to keep a narrower focus for students so as to 
help target their thinking and interpretive analysis. This will ultimately assist students in the 
creation and presentation of the social media final project.  
 Given the unprecedented time that we are currently in with Covid-19, the lesson is 
designed to ensure that it could be adapted for both in-class and online teaching. The 
presentations can be done in an in-person class or voiceovers could be created in the case that the 
class is be held online. Also, in each week’s presentation, various discussion questions are 
included that are designed to engage analytical thought and encourage students to keep up with 
the reading. If the class were to be taught in the classroom, the questions can be used to engage 
thorough and engaging class discussions of the reading. Participation in the discussion would be 
graded, which would allow the instructor to get an accurate account of those students who are 
and who are fully engaged and completing the reading. If the class were online, the questions 
would be formatted into an online discussion board where the students would have to answer the 
questions themselves and respond to two classmates’ responses.  
 Each of the assignments have been created to encourage individual interpretation, critical 
thinking, and analysis. Students should be able to understand the novel and present what they 
have learned as well as their thoughts while being able to use specific examples from the book to 
support their explanations. Using supporting examples would help to encourage students to read, 
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as it would be very difficult to support thoughts with examples from the book if the reading has 
not been completed. 
 As for the final project, the goal is to tie in social media in order to get students excited 
and engaged. The majority of students use social media nearly every minute of their lives, so it 
was important to integrate an assignment that would be relevant so that the students would be 
more invested. The incorporation of the presentation would help to not only improve student 
communication, but it would give them a chance to display their character’s social media to their 
peers, thus making the project and presentation fun. Since student’s lives revolve so much 
around social media, more critical thinking and creative development will go into the creating of 
the assignment since students will be required to present it to other students and answer 
questions on the choices they made in creating the account. Again, this assignment could also be 
adapted to be completed in class or it could be done online via pre-recorded presentation, Google 
Hangout, or Zoom meeting.  
 This lesson was created with the presumption that it would be taught in-person. Since 
Nevada has already started to move through phase 1 of our reopening plan, in-person instruction 
would be a likely scenario. However, there are various adaptations that could be made if there 
was a need to transition to distance education, if necessary. So that students would not feel too 
overwhelmed with the reading and assignments, I narrowed the focus of the lesson to make the 
teaching objectives specific and relevant to encourage student engagement.  
Standards 
At Nevada State College, the goal of the English Department is for students to be able to 
immerse themselves in literature and in writing: 
 Donlin 44 
• Learn how the study of literature and writing can help students to understand a diverse 
range of narratives, communities, and cultures.  
• Gain communication skills and critical thinking that can be applied directly to life outside 
of the classroom. 
• Through discussion, creation, and revision, students will become well rounded 
practitioners of the myriad modes of reading and writing, which will give them the 
necessary skills to succeed in a wide variety of careers. 
Course Outcomes 
Upon completion of this course, students should be able to: 
• Read closely to determine what the text says explicitly and to make logical inferences 
from it; cite specific textual evidence when writing or speaking to support conclusions 
drawn from the text.  
• Determine central ideas or themes of a text and analyze their development; summarize 
the key supporting details and ideas.  
• Analyze how and why individuals, events, and ideas develop and interact over the course 
of a text. Craft and Structure  
• Interpret words and phrases as they are used in a text, including determining technical, 
connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.  
• Analyze the structure of texts, including how specific sentences, paragraphs, and larger 
portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole.  
• Assess how point of view or purpose shapes the content and style of a text.   
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• Integrate and evaluate content presented in diverse formats and media, including visually 
and quantitatively, as well as in words. 
• Delineate and evaluate the argument and specific claims in a text, including the validity 
of the reasoning as well as the relevance and sufficiency of the evidence. 
• Analyze how two or more texts address similar themes or topics in order to build 
knowledge or to compare the approaches the authors take.  





Class 1 - Review Emma Week 1 Introduction PowerPoint slides 1-5.  
• Students will watch a brief video on the life of Jane Austen.  
• Students will complete a freewrite on Georgian Regency England. There will be a class 
discussion on people of that era, daily lives and gender roles to help prepare students for 
setting and the characters they will encounter in Emma. The pictures in the PowerPoint 
will be used to guide the discussion.  
• Additional topics to be covered are a brief overview of the story as well as the various 
themes seen throughout. Although the story was written in 1815, students will be able to 
see connections that are relevant to today; conflict, money, friendships, 
relationships/romance, gossip, etc.  
• Chapters 1 & 2 will be read together as a class.  
• Students will be expected to read up to chapter 9 for homework.  
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Class 2 – Review the remainder of Emma Week 1 Introduction PowerPoint slides 6-9.  
• Discuss student’s initial reaction so far to the story. What is their initial reaction to the 
characters? Is Emma likeable? Why or why not? 
• Review the slide on Austen’s language use of “you know.” 
• Students will complete a free write on the opening paragraph and discuss the significance 
of the word “seemed” as listed in the PowerPoint. 
• As a class, we will read aloud chapter 9 and discuss Emma’s relationship with Harriet. 





• In groups of 2, students will complete the Language of Jane Austen assignment. Students 
will share translations with the class. Assignments will be turned in for a grade based on 
the assignment rubric. 
• PowerPoint lecture on Class & Characters in Emma. Students will watch a YouTube 
video clip on social class/groups taken from excerpt from the movie Clueless, 
https://youtu.be/vso2nP4edrk followed by a discussion on what determines the social 
groups and if this same grouping occurs today. How is social grouping evident in the 
story? Who is in what group? Why? 
• Students will also watch a video on the argument between Emma and Mr. Knightly, 
https://youtu.be/zHIONdtD89s followed by a brief discussion on their relationship and 
they ways that he judges Emma. 
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• For homework, students will begin reading Volume II from chapter 19 through 28. 
Class 2 
• Students will complete a freewrite on Emma’s views of Frank Churchill. Why does she 
know she will like him although she has never met him? What does this say about 
Emma’s character? Society/class? We will briefly discuss student’s responses. 
• As a class, we will read chapters 29 & 30. 





• Begin reviewing PowerPoint 3 on Emma’s perceptions, slides 1-4. 
• Students will free write on errors they have made in their perceptions and how they relate 
to Emma’s. We will briefly discuss responses. 
• In groups of no more than 3, students will complete the short answer essay quiz.  
• For homework, students will read chapters 39-49. 
Class 2 
• Finish reviewing PowerPoint 3 on Emma’s perceptions, slides 5-10. 
• Read together chapters 50-51 
• Discuss Mr. Knightley’s words to Emma, “you have been no friend to Harriet Smith.” 
Why does he say this to her? How are Mr. Knightley and Frank Churchill different? 
• For homework, students will finish the remaining 4 chapters of the book. 
 




• Review PowerPoint 4 on final thoughts on Emma. 
• Briefly discuss the 4 discussion questions. 
• Introduce the final social media assignment and assign groups and characters. 
• Students will begin brainstorming for final assignment. They will determine social media 
platform and start to think of artifacts that will be used. 
• For homework, students will watch the Emma movie and work on developing final 
assignment. 
Class 2 
• This class will take place in the campus computer lab where students will continue to 
work on the final assignment by developing the social media account and collecting 





• This class will take place in the campus computer lab where students will continue to 
work on the final assignment by developing social media account and collecting artifacts 
that are representative of their character. 
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• For homework, students will finalize the creation of their social media account. They will 
also complete the essay portion of the assignment and be prepared for group 
presentations next class. 
Class 2 
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1. Language of Jane Austen Assignment 
 
Assignment: You are to re-write/translate the following three (3) passages into modern – but 
standard – English. Evaluation will be on how accurately you capture the essence of what is 





5 Points Clear logical organization. Uses appropriate words to express accuracy 
of translation. Free of mechanical, grammatical and spelling errors. 
Successfully accomplishes goals of assignment 
4 Points Clear logical organization. One or more errors in using appropriate 
words to express accuracy of translation. Has few mechanical, 
grammatical, or spelling errors. Accomplishes goal of assignment with 
overall effective approach. 
3 Points Adequate organizations. Translation may not be clear and effective. 
Has few mechanical, grammatical, or spelling errors. Minimally 
accomplishes goals of assignment. 
2 Points Has organizations but reader may have difficulty understanding 
translation. Has 1 or 2 severe mechanical, grammatical, or spelling 
errors. Minimally accomplishes majority of goals of assignment. 
1 Point Lacks organization. Lacks appropriate words to express translation. 
Has 3 or more severe mechanical, grammatical, or spelling errors. Fails 




“Emma Woodhouse, handsome, clever, and rich, with a comfortable home and happy 
disposition, seemed to unite some of the best blessings of existence; and had lived nearly twenty-
one years on the world with very little to distress or vex her. She was the youngest of the two 
daughters of a most affectionate, indulgent father, and had, in consequence of her sister’s 
marriage, been mistress of his house from a very early period….The real evils of Emma’s 
situation were the power of having rather too much her own way, and a disposition to think a 
little too well of herself; these were the disadvantages which threatened to alloy to her many 
enjoyments. The danger, however, was at present so unperceived, that they did not by and means 
rank as misfortunes with her.”  
 
Page 24 
“She was not struck by anything remarkably clever in Miss Smith’s conversation, but she found 
her altogether very engaging—not conveniently shy, not unwilling to talk—and yet so far from 
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pushing, shewing so proper and becoming a deference, seeming so pleasantly grateful for being 
admitted to Hartfiled, as so artlessly impressed by the appearance of every thing is so superior a 
style to what she had been used to that she must have good sense and deserve encouragement. 
Encouragement should be given. Those soft blue eyes and all those natural graces should not be 
wasted on the inferior society of Highbury and its connections. The acquaintance she had already 
formed were unworthy of her. The friends from whom she had just parted, though very good sort 
of people, must be doing her harm. They were a family of the name of Martin, whom Emma 
knew by character, as renting a large farm of Mr. Knightly, and residing in the Parish of 
Donwell—very credibly she believed—she knew Mr. Knightly thought highly of them—but they 
must be coarse and unpolished, and very unfit to be the intimates of a girl who wanted only a 
little more knowledge and elegance to be quite perfect. She would notice her; she would improve 
her; she would detach her from her bad acquaintance, and introduce her into good society; she 
would form her opinions and manners. It would be an interesting, and certainly very kind 
undertaking; highly becoming her own situation in life, her leisure, and powers.” 
 
Page 64 
“Depend upon it, Elton will not do. Elton is a very good sort of man, and a very respectable vicar 
of Highbury, but not at all likely to make an imprudent match. He knows the value of a good 
income as well as anybody. Elton may talk sentimentally, but he will act rationally. He is as well 
acquainted with his own claims as you can be with Harriet’s. He knows that he is a very 
handsome young man, and a great favourite wherever he goes; and from his general way of 
talking in unreserved moments, when there are only men present, I am convinced that he does 
not mean to throw himself away. I have heard him speak with great animation of a large family 
of young ladies that his sisters are intimate with, who have all twenty thousand pounds apiece.”  
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Question: Contrast Emma’s feelings toward Jane Fairfax and Harriet Smith. What are the 
differences? How does Emma’s inner feelings about Jane Fairfax differ from her outward 
manners? What does this reveal about Emma’s character and society/class in the novel? How 
does Emma’s relationship with Harriet compare to Jane’s relationship with Ms. Elton? 
 
Instructions: Compose a 500-750 word response (3-4 pages). Be sure to use examples and 
specific quotes from the book to support your answer. The paper should follow MLA format. See 
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3. Short Answer Quiz Assignment 
 
• What is the difference between Emma’s inner reaction to Jane Fairfax and her 
outward manners? What does Emma’s feelings and behavior reveal about her 
character and Austen’s society? 
• Is Emma aware of her own wrongful conduct in making a game of Harriet and 
Elton? Does she think about other people’s feelings? Is she ashamed?  
• What is the importance of Mr. Knightley asking Harriet Smith to dance? How 
does this dance also change the relationship between Mr. Knightley and Emma? 
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4. Perception Assignment 
 
Question: Over the course of the novel, Emma has several epiphanies about herself and her 
perceptions/behavior. Discuss Emma’s progression from a state of delusion to clarity of 
perception. Be sure to include the incident at Box Hill and why you think this is signified as the 




Instructions: Compose a 500-word response (2 pages). Be sure to use examples and specific 
quotes from the book to support your answer. The paper should follow MLA format. See rubric 
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5. Final Group Assignment – Social Media Account & Presentation 
 
Part 1: Create a Social Media Account 
• The class will be divided by the instructor into groups of 2.  
• In your assigned group, you will assume the persona of one of the characters listed below 
and create either a Facebook profile, Instagram account, or Pinterest board as though you 
are that character.  
• Characters will be assigned to each group to ensure that all characters are covered. Be 
creative, but accurate in your representation of the character.  
• Characters: Emma, Mr. Knightly, Mr. Woodhouse, Frank Churchill, Jane Fairfax, Miss 
Bates, Mrs. Elton, Harriet Smith, and Robert Martin. 
 
Part 2: Essay Assignment 
Each group member will compose a 1-2 page explanation of your selected social media platform 
and the items your group elected to integrate. How are those items representative of your 
character? Use specific examples and quotes from the book. Also, discuss how you worked in 
your group. You can discuss advantages/disadvantages to working in a group as well as 
compromises, issues, what went well and what did not and why. See essay rubric for how the 
paper will be graded.  
 
Part 3: Class Presentation 
 Each group will present their character’s social media account to the class with an explanation 
for why they chose that specific platform as well as the content. Think of this as an explanation 
of your paper but in a more conversational presentation style. Be prepared to answer questions 
from class with specific examples from the book as to why selections were made. See 
Presentation rubric for how this assignment will be graded. 
 
Presentation Guidelines: 
1. Presentation will be 7-10 minutes in length, which will include time for a few class 
questions. Each person will speak for approximately 2-3 minutes.  
2. You may choose to bring notes and talking points with you.  
3. There will be technology in the class available for you to present your character’s social 
media to the class. 
4. Coordinate the presentation with your group so each member knows what they will cover 
and when they will cover it.  
5. Each member of the group must speak and take an equal role in the presentation. This 
means that each member will speak for roughly the same amount of time. 
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Presentation Rubric 
 













included in the 
presentation was 
clear, accurate and 
thorough. The team 
understood the 




included in the 
presentation was clear, 
accurate, and thorough. 
The team clearly 
understood the topic in-
depth and was able to 
answer most questions.  
Most information 
included in the 
presentation was clear, 
and accurate, but not 
thorough. The team 
seemed to understand 
the main points of the 
topic, bus was not 




OR was usually not 
clear. The team did 
not show and 
adequate 
understanding of 
the topic and was 




All team members 
shared in the 
presentation. All 
members listened 
to, shared with and 
supported the 
efforts of others. 
All team members shared 
in the presentation. Some 
members did not 
participate quite as much 
as others. 
All members 
presented, but some 
were much less 
involved in the 
presentation. 
Not all team 
members presented 










A good amount 
originality. Good variety 
of material. Good 
interpretation. 
Some originality. Some 
variety of material. 
Some interpretation. 
Little or no 
variation. Material 





The team answered 
the questions fully 
with examples from 
the novel. 
The team nearly 
answered the questions 
fully, with examples from 
the novel 
The team left out major 
pieces if information 
needed to answer 
questions. Provided 
minimal examples from 
the novel. 
The team did not 
answer questions 
and did were not 
able to provide 
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Multimodal Narrative Unit 
 
 
Rationale & Key Elements 
 Research indicates that in order to adequately teach students how to convey meaning 
efficiently in their texts and communications, multimodal methods of composing must be 
integrated into English pedagogy. Educators should be arming their students with 
communication, critical thinking, and organizational thought structure using multimodal methods 
in an effort to prepare students to become successful communicators both academically and 
professionally. The New London Group argues that we need to “rethink what we are teaching” 
and “address the context of cultural and linguistic diversity through literacy pedagogy” (The 
New London Group 10). By integrating a pedagogy of multiliteracies it fosters critical student 
engagement that is necessary for them to “become creative, responsible, makers of meaning” 
(The New London Group 36) where they can bring their own perspectives and diverse needs to 
their learning. 
Additionally, in reading through “Thinking about Multimodality” it’s evident that it is 
essential that composition instruction is relevant for students. Technology is constantly changing 
and impacting the way that we use language and communicate with each other. There is a 
“growing disconnection between academic literacies and the literacies that students practice 
outside of school” (Bruce 428). In order for instruction to remain relevant it has to incorporate all 
of the different ways that students are used to both using and receiving information. This could 
be through pictures, video, audio, and other modes. As English faculty, we should “introduce 
students to all available means of communicating effectively and productively” because the 
nature of communication is constantly changing, and we must be able to prepare students to be 
“literate citizens of the 21st century” (Selfe and Takayoshi 9). 
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Composition is best taught when students are able to incorporate multimodality into their 
writing. Essays and school papers are not the only valid forms of writing. It’s a process to push 
students to see how writing is part of their lives and how they do it all the time in modes that are 
not necessarily alphabetic, such as through videos, Snapchats, TikToks, memes, etc. The 
legitimizing of multimodal forms of composition is incredibly important for showing students 
that they do a lot of writing and have experience with rhetoric. 
Based on this concept, I have developed a unit plan for narrative writing adapted for a 
college English 101 Composition course where I will introduce students to ways that 
multimodality can “enrich the teaching of composition in general” (Takayoshi and Selfe 5).  I 
plan to incorporate alphabetic activities, oral reading, discussions, images, captioning/memes, 
artifacts, storyboarding and video.  
This course is designed as a first-year introductory composition course required for all 
degree-seeking students at the College of Southern Nevada (CSN). It is designed to introduce 
students to the writing, reading, and thinking skills necessary for success at the college level. In 
order for students to be allowed to register for English 101, the students must have earned at least 
an 18 on the English portion of the ACT, at least a 480 on the SAT reading and writing section, 
or score at least a 6 on the CSN English Placement Test. 
English 101 introduces students to the conventions of academic writing and critical 
thinking. Writing can become a medium for self-reflection, self-expression and communication 
and learning to write requires writing in multiple modes. Writing is a craft that can be learned 
and refined and it takes practice. Students will have the opportunity to compose using 
multimodal methods both in and out of the classroom by means of class assignments and 
homework.  
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The goal is to give students practice in developing critical understandings of the creation 
of texts by focusing on how different media and modes of meaning making can be used in the 
production and sharing of knowledge.  Students will become more efficient writers through 
developing a greater understanding of the different tools that can be used in creating multimedia 
texts that demonstrate critical understandings of course content, as well as learn how these tools 
shape the meaning of texts through their own experiences. 
This course seeks to help students discover that writing, reading, and learning are intricately 
connected. Students will be taught how to seek to understand how language informs and shapes 
their lives and to become more critically conscious of their communication skills. Additionally, 
many students will have to present information in school or in their careers that will require them 
to move beyond alphabetic text. Multimodal composing gives them the opportunity to develop 
and practice these skills. Upon completion of this course, students should be able to: 
1. Compose essays demonstrating proficiency in developing and organizing ideas using 
language efficiently within an assigned rhetorical context.  
2. Demonstrate continued use and development of effective writing strategies by putting 
rhetorical principals into useful practice via researching, designing, creating, and sharing 
multimodal composition projects that contribute to the designated purpose, 
format/structure, and audience. 
3. Articulate and evaluate personal writing experiences. 
4. Identify stages in the writing process to meet different writing situations and individual 
needs.  
5. Identify writing problems and correct for errors in grammar, mechanics, and style. 
6. Work collaboratively with peers to improve the writing process.  
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7. Leverage and adapt prewriting and drafting strategies and techniques.  
8. Identify, describe, and develop a variety of exposition types including, descriptive, 
narrative, persuasive, and analytical essays.  
  As I designed this narrative unit, I wanted to ensure that I was taking into consideration 
the population of the student body at the College of Southern Nevada. With approximately 62% 
minority enrollment and more than 400 international students from over 70 countries in 
attendance, The College of Southern Nevada is the largest and most ethnically diverse college in 
Nevada, according to their website. Additionally, high school graduation is not a requirement for 
enrollment. Although students are required to pass an English placement exam for placement 
into English 101, it doesn’t necessarily mean that they have the foundational knowledge needed 
to be successful at composing essays in an organized and efficient manner. While Common Core 
State Standards (CCSS) are designed for K-12 education, I feel that it is important in a college 
English introductory class to ensure that students have acquired the foundational knowledge 
needed to be successful in a higher education setting, especially since not all states have adopted 
the CCSS. 
My teaching context is aimed at teaching students various multimodal strategies they can 
use to improve the quality of their writing over time as well as to teach them that constructing a 
narrative helps to create an identify for themselves. Teaching personal narrative at the start of the 
year can be a powerful way to invite students to get to know each other, to create their own 
identity and life story via the narratives they choose to tell, and to set the stage for a year of 
meaningful, creative, powerful writing. It sends the message that their stories are worth telling, 
and that their voices matter. This unit will help to create a writing environment of trust and 
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respect as each student is required to share their narratives with each other through peer review 
and with the whole class via the final multimodal digital storytelling project.  
Multimodal composing teaches ways of communicating that make use of the many 
modes of expression available to writers and communicators. While these modes include the 
most common and widely used modes—like writing and speech—they also include a wide range 
of auditory, visual modes—like music, video, and images. We compose multimodally when we 
make strategic use of these varied modes in conjunction with one another in order to achieve 
specific goals. Students communicate in multiple modes in their daily communications; “learning 
and knowing needs to be grounded in everyday experience” and it also needs to “honor student’s 
cultures and experiences” (Kalantzis and Cope 241). By transforming our pedagogies using 
different aspects of multiliteracies we allow students to see and understand things in multitude of 
ways and they become transformed by the new knowledge. 
I based this unit on the ways that students can use the different modes to express 
themselves and that writing doesn’t necessary always consist of a task that’s done with 
alphabetic texts. I want students to be able to examine the ways that the different modes of 
expression can be utilized to respond to specific contexts, situations, and audiences 
effectively. In chapter 11 of Kolln and Gray, they discuss the different ways that a writer is able 
to control the reader’s attention through the use of different features of language. I based the 
teaching of the narrative writing process on this chapter; specifically, the different ways that 
students can add to their writing in order to affect how the audience perceives their writing. 
Since this unit teaches the concept of the personal narrative, I wanted to use Noden’s Brush 
Strokes to show students how to add descriptions to their writing that the audience can “see.” I 
also want students to understand how to add descriptions that are appropriate for their personal 
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voice and allow them to convey their writing clearly and effectively for the rhetorical situation, 
as well as to select the medium that best allows them to communicate their digital narrative. 
When students are taught in a mode that allows them to use their out of school literacies—such 
as video—they are more inclined to experiment in ways that “push past problems” (Bruce 447) 
and “show tremendous enthusiasm for the video projects, creating rich and thoughtful 
productions” (Bruce 427). I anticipate that students will be eager to work with the video medium 
since they use video with social media on a daily basis.  
My goal is to teach students the power of their personal voice as well as how peer review 
and revision can help them to see the flow of their writing and to ensure it’s appropriate for the 
audience. I also think that by working together, they will learn essential collaboration, and 
critical thinking and listening skills that will improve their diction and expression. I incorporated 
the use of mentor texts, class discussions, and journal writing to demonstrate examples of good 
writing as well as give students the opportunity to practice. Overall, I feel that the design of the 
lesson will help to build confidence, interest, and a positive attitude towards writing.  
     The notion of teaching traditional alphabetic composition is no longer thought of as the 
most productive way of teaching. As Selfe contends, “if our profession continues to focus solely 
on teaching only alphabetic composition…we run the risk of making composition studies 
increasingly irrelevant” (8). Literacy is changing. As George states, “it means more that words” 
and it is up to educators to decide if they want to be a part of the change or continue to teach 
using methods that students find boring and irrelevant (George 770). Students learn best when 
they can apply the knowledge directly to practice. Since “young people today move more 
fluently among words, sound, and image…they write in genres” (Journet 108) many teachers 
have never used or heard of. 
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The use of words alone cannot compare to how messages are delivered and received 
through pictures and videos. It can take hundreds of words to describe what is in one picture or 
one movie scene. Additionally, in the technology entrenched society that we live in, people have 
become accustomed to receiving information quickly. Many don’t have the time or the interest in 
reading paragraphs and paragraphs of text. Reading large amounts can be too time consuming 
and can feel overwhelming. We should be teaching students the skills that they will continue to 
use throughout academia and once they enter the workforce. Most jobs (unless you’re a writer or 
editor) will not task you with writing essays or heavily alphabetic documents. In most cases, 
companies want to provide their employees with ways of getting and retaining the necessary 
information quickly. Expressing ideas visually can help to overcome obstacles that are difficult 
to convey in written form.  
Composition practice needs to be wrapped in a framework that is meaningful and that 
allows students to apply it to real-world scenarios. When students can apply what they have 
learned to their everyday language usage, it leads to better retention and more effective 
communication. Given that students use technology all throughout their daily lives, they “will 
continue to work with whatever technology…they can get their hands on” (George 785). George 
further contends that “For students who have grown up in a technology-saturated and image-rich 
culture…composition will absolutely include the visual as intricately related to the world around 
them” (George 785).  
As a way to model multimodal composition in the context of writing in my English 101 
Composition course, I have created a multimodal narrative unit to help students understand how 
the rhetorical choices that are made as a part of the writing process can “tie the use of images...to 
the composing process (George 777). Students can use imagery to paint pictures for their 
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audience. Through the use of descriptive language coupled with images and video, the writer can 
make readers feel as though they are right there at the scene, making the story come alive. The 
ability to successfully paint a picture using words and images is one of the most effective tools in 
a writer’s skill toolbox.  
The class will begin with a unit on paragraphs and essay writing, and then it will progress 
into a final digital storytelling assignment. This multimodal narrative unit is meant to be taught 
after it is clear that students understand how to format an essay. Therefore, this unit would take 
place during weeks 4 through 7 of the semester. Also, since most students have experience with 
personal story writing through the use of social media posts such as Instagram Stories, TiKTok, 
and You Tube videos, I anticipate that the unit will be relevant and that the students will be 
excited to engage in the content, specifically in developing the final digital storytelling 
assignment. The tasks completed throughout the narrative unit are designed to be built upon so 
that the assignments and grammatical lessons can be incorporated into the class throughout the 
remainder of the semester.  
The unit is comprised of four (4) weeks of reading, writing, analyzing, discussion, 
collaborative assignments, and a final digital storytelling project where they are able to use the 
medium of their choice to create a video. When we “address in more direct and creative ways the 
role of popular culture’s influence in multimodal composing, we will engage students in more 
sophisticated and critical awareness of the intersections between popular culture and multimodal 
writing assignments” (Williams 111). A daily Writer’s Journal will be completed by students at 
the beginning of each class to encourage continuous writing without the fear of grading, as well 
as to make connections to classroom learning, discussions, and personal observations. The 
Writer’s Journal is given either a grade of A or F; complete or incomplete. 
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Throughout each class, as students are working either individually or collaboratively, I 
will walk around to assist with any questions and to provide feedback as necessary. I think 
making myself available to each student individually is important because it allows for dialogue 
between me and each student, and it also provides another opportunity to improve learning by 
clarifying concepts and encouraging critical thinking and creativity for those who are shy or who 
have difficulty expressing themselves in writing.  
For the first week of the narrative essay unit (week 4 of the semester), students will be 
introduced to the personal narrative. We will work to identify the grammatical methods of 
Noden’s Brush Strokes that can be used to make writing more descriptive so that the audience is 
able to “see” the story because grammar is best taught when students can make “personal 
connections…in real-world contexts” (Crovitz and Devereaux 21).  
Students will participate in a meme activity in which they practice using the Brush 
Strokes by captioning images from the Internet (Appendix A). We will listen to Amy Tan’s short 
story “Fish Cheeks” to strengthen understanding of the personal narrative as well as discuss 
questions about “Fish Cheeks” that relate to the narrative process (Appendix A). To close the 
first class, students will begin to brainstorm a topic for their personal narrative. The homework 
assignment will be to have the topic selected as well as to bring an artifact or image to next class 
that relates to their narrative topic. 
The second lesson for week four will begin with students describing their artifact/image 
in their Writer’s Journal using Noden’s Brush Strokes. We will also review additional examples 
of “Essays that Worked” (Appendix A - taken from the John Hopkins and Harvard University 
websites) because “examples often clarify better than detailed explanations” (Weaver 27). As a 
class, we will discuss the descriptive language used in the essays and how they “paint pictures” 
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of images. Using the Structure of a Personal Narrative handout, we will review how to structure 
and outline a personal narrative, specifically using the “Show, don’t tell” aspects of the brush 
strokes (Appendix A). Students will start to outline their essay in class making sure to finish it 
for homework.  
In order for grammar instruction to be effective, educators should “teach repeatedly” and 
“supply plenty of examples” (Weaver 48). During week five, students continue to practice 
creating descriptive sentences using the brush strokes and an additional narrative example is 
reviewed with follow-up questions to engage critical thinking. I’ll lead the students through a 
PowerPoint lesson (Appendix B) on the drafting process so that they can begin composing a 
rough draft of their personal narrative. Upon completion of the rough draft, students will work 
collaboratively to peer review their drafts using the supplied revision checklist. I will ensure that 
students understand that the key to good writing is practice and they are not expected to come to 
next class with a completely perfect essay. I will explain how revision is intended to strengthen 
our writing skills because as we move “through the (writing) experience” and “reflect on the 
results” and make adjustments, it helps us to make our writing and “ideas progressively better” 
(Crovitz and Devereaux 40).  
The second class of week five is designed so that students can begin to revise their 
narrative after obtaining constructive feedback. The aim of the peer review process is twofold: 
• To teach collaboration, communication, and listening skills. All of these are 
valuable skills that that students will need not only throughout college but also 
once they enter the workforce.  
• To support and strengthen the writing process by understanding writing for an 
authentic audience other than the teacher, “grammar for writing is best taught in 
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conjunction with authentic writing; that is, writing for an audience that is broader 
than the teacher” (Weaver 33).  
Class starts with a Writer’s Journal prompt in which students will again use brush strokes to 
create a paragraph using supplied action verbs. Then, students move into the peer review activity 
in which two classmates will review their essay and provide feedback on the specific items listed 
on the supplied Revision Checklist.  
The peer review will start with the essay being read aloud while the writer listens and 
takes notes on whatever they noticed as a result of listening to their essay. Once the read-aloud is 
completed, the provided checklist (Appendix B) ensures that the students stay on task and they 
are reviewing the essays for the items we have previously discussed in the Structure of a 
Personal Narrative handout; attention grabber, “show, don’t tell” details, supporting evidence, 
mechanical errors, and flow. After discussing their essay and the revision checklist with each 
partner, students will use the checklists and listening notes to revise their rough draft for 
homework.  
In week 6, (Appendix C) students will be introduced to examples of narrative videos so 
they are able to begin brainstorming how they will compose their digital storytelling project. We 
will discuss the process of digital storytelling as well as how storyboarding can be used to help 
visually represent ideas in preparation for the creation of the digital storytelling assignment. The 
storyboarding assignment will segue into the video/digital storytelling project because it will 
help students to “decide what shots to film…or what images to capture before filming” (Arola et 
al. 97).  
The first lesson of week 6 begins with a Writers Journal entry in which students continue 
to practice descriptive writing. Together, we will review and discuss the Digital Storytelling 
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Handout so that students understand the expectations of the assignment. Since the video medium 
will not be taught explicitly in class, it is each student’s responsibility to review the resources in 
the Digital Storytelling Handout in order to determine which software they will use to create 
their digital story as well as to research how to use the software at a beginner level. My role will 
be more of a facilitator as I anticipate “high student interest in the process” and that students will 
be motivated research and learn themselves since most are eager to learn and not afraid of new 
technologies as demonstrated by the use of social media and new platforms that are created 
(Bruce 443). I think that students will be motivated to learn new ways to make meaning and 
express themselves particularly through video because, “video composition…allows for 
multimodal representation of thoughts and ideas” (Bruce 443). They can use images, narration, 
music, etc.  Following the Digital Storytelling Handout in Appendix C, we will discuss the 
process of storyboarding and using the Storyboarding Handout and template (Appendix C), each 
student will begin to create a storyboard of their personal narrative. For homework, students will 
complete their storyboard along with the collection of images and video and determine which 
software they will use for their digital narrative assignment. All media that will be used should 
be saved to a flash drive, Google Drive, or in a format of their choice that that will be able to 
access next class.  
For the second lesson in week 6, students will complete a Writer’s Journal entry and then 
participate in peer review of their storyboard using the provided Storyboard Revision Checklist 
(Appendix C). Peers will review the storyboard against the student’s narrative essay and provide 
feedback for improvement. Once the review is completed, the class will proceed to the computer 
lab where students can begin creating their narrative videos using their collected media. I will be 
available to assist as well as the two computer techs who are there to assist all students in the lab. 
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Students should be prepared to save their video work to a flash drive, Google Drive, or in a 
format of their choice that that will be able to access and finish by next class. For homework, 
students will finish their videos and be prepared to have them peer reviewed next class.  
During the final week of the unit, week 7, students will finalize their narrative video 
assignment and prepare it to be presented electronically to the class.  
Week 7 begins with a Writer’s Journal exercise and a peer review of their narrative 
videos. Following the peer review, we will discuss the Video Rubric so that students understand 
how the assignment will be graded. The class will again proceed to the computer lab where 
students can work to finalize their video projects, again saving their work in a format they can 
access and finish/finalize by next class.  I will explain that all assignments for this unit will be 
due next class and are to be submitted to me for a grade: the Writers Journal, storyboard, 
narrative essay, and electronic presentation of their narrative essay—their digital story. Each 
student should have their final video emailed to me by 8 am of the next class date so that I can 
ensure the videos are accessible and ready to be presented by the time our class meets.   
In the final class of the unit, students will reflect on their narrative writing experience in 
their last Writer’s Journal prompt. Each student’s digital story will be presented to the class by 
me. Students will listen and provide positive feedback for each of their peers via a “Positive 
Comment” index card noting one positive thing that stood out in each presenter’s essay. The 
comment cards foster critical listening and reinforces for each student what they did well helping 
to reinforce a writing environment of mutual trust and respect.  
Students will be assessed through a variety of ways throughout the unit. They will be 
assessed through daily journal entries, class discussions, peer reviews, storyboarding, and finally 
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through the video presentation of their narrative essay using the Video Rubric as well as grading 
the final essay using the narrative rubric.  
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Personal Narrative Essay Lesson Plans 
Key Learning Area: Narrative Writing Grade Level: College Freshman English 101 
Standards:  Nevada CCSS for Reading, 
Writing, Speaking & Listening, and 
Language for 12 grade English Language 
Arts adapted for an introductory college 
English composition course. 
 
Time Frame: Weeks 4-7 of 16-week course. 
Total of 8 classes – 2 per week. 
Nevada Common Core State Standards Applied in Unit 
• R.4 - Determine the meaning of words and phrases as they are used in the text, including 
figurative and connotative meanings; analyze the impact of specific word choices on 
meaning and tone, including words with multiple meanings or language that is 
particularly fresh, engaging, or beautiful. 
• R.5 - Analyze how an author’s choices concerning how to structure specific parts of a 
text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or 
tragic resolution) contribute to its overall structure and meaning as well as its aesthetic 
impact. 
• W.3.3a – Write narratives using precise words and phrases, telling details, sensory 
language to convey a vivid picture of the experience. 
• W.4 – Produce clear and coherent writing in which development, organization and style 
are appropriate to task, purpose, and audience. 
• W.5 – Develop and strengthen writing as needed by planning, revising, editing, and 
rewriting.  
• SL.1 – Initiate and participate effectively in a range of discussions. 
• SL.3 – Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
• SL.5 – Make strategic use of digital media to express information. 
• L.3.3a – Choose words and phrases for effect. 
• L.4.3a – Choose words and phrases to convey ideas precisely. 
• L.6.1a – Recognize variations from Standard English in their work and others’ writing 
and speaking and identify and use strategies to improve expression in conventional 
language. 
• L.6.3a – Vary sentence patterns for meaning, reader/listener interest and style. 
• L.6.3b – Maintain consistence in style and tone. 
Lesson Preparation  
Supporting Theory/Theorist: “Today in a world that communicates increasingly via multimodal 
texts…basic composing strategies have changed…The changing nature of communication does 
suggest that the teaching of rhetorically-based strategies for composition – the responsibility of 
introducing students to all available means of communicating effectively and productively, 
including words, images, sound – remains the purview of composition teachers.” (Takayoshi and 
Selfe 8). 
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Week 4: Lesson One 
Materials and Technology Needed: 
• Writer’s Journal Prompt 
• Pictures collected from the Internet – Appendix A 
• PowerPoint and handout on Brush Strokes – Appendix A 
• PowerPoint on Personal Narrative – Appendix A 
• “Fish Cheeks” by Amy Tan, https://www.youtube.com/watch?v=3RU-JnSsPV8 -
Appendix A 
• List of sample narrative topics– Appendix A 
Class Time: 1 hour, 20 minutes 
Student Objectives: Students will be introduced to the personal narrative and the use of Harry 
Noden’s Brush Strokes; Painting with Participles & Action Verbs in an effort to make their 
writing more descriptive. Students will practice using the brush strokes. Students will work to 
select a narrative topic. 
Process: 
1. Brainstorm/Activate prior knowledge: In Writer’s Journal, students will respond to the 
following prompt; “Describe an exciting or memorable moment in your life.” 
2. Invite students to share their writings aloud to the group and discuss elements of narrative 
writing and how it describes a story or series of events from the writer’s 1st person 
perspective. 
3. Mini PowerPoint lesson on Brush Strokes: Painting with Participles and Action Verbs. 
4. Pass out pictures collected from Internet. Students work in pairs to use Brush Strokes to 
develop a caption/meme for their picture. Captions/memes will be shared with the class. 
5. Review Personal Narrative PowerPoint.  
6. Listen to Amy Tan’s “Fish Cheeks” and provide handout of story to class. Answer 
questions in PowerPoint as a class. 
7. Students will begin working to select a topic for their personal narrative. They may select 
one from the list of suggested topics or one of their own.  
8. I will walk around the class to answer questions and offer feedback. 
9. Homework: Students will select narrative topic and bring either an artifact or image (can 
be an online image) to next class that relates to their narrative topic/personal experience 
they will be writing about. 
 
Assessment: 
• Writer’s Journal 
• Picture caption activity and class discussion 
• Reading aloud and analysis of personal narrative 
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Week 4: Lesson Two 
Materials and Technology Needed: 
• Writer’s Journal Prompt 
• Student’s artifacts/images 
• John Hopkins & Harvard “Essays” that worked – Appendix A 
• Structure of Personal Narrative/Narrative Outline Handout – Appendix A 
Class Time: 1 hour, 20 minutes 
Student Objectives: Students will create sentences using Noden’s Brush Strokes and begin to 
craft an outline of their personal narrative after reviewing examples of effective personal 
narratives. 
Process: 
1. Brainstorm/Activate prior knowledge: Review Brush Strokes by discussing picture 
captions from last class. In Writer’s Journal, students will write at least two (2) sentences 
describing their artifact/image using Noden’s Painting with Participles and Action Verb 
Brush Strokes.  
2. Students will share their sentences with the class. 
3. Distribute and read aloud narrative essays from John Hopkins and Harvard Essays that 
worked.  
4. As a class, discuss and list examples of how the essays “paint pictures” of images in the 
essays. 
5. Review “Structure of a Personal Narrative Essay” handout paying particular attention to 
the “Show, Don’t Tell Aspects”.  
6. Students will begin to fill out the Structure of a Personal Narrative Outline for their 
selected narrative topic. 
7. I will walk around the class to answer questions and offer feedback. 
8. Homework: Complete Narrative Outline 
Assessment: 
• Writer’s Journal 
• Class discussion 
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Week 5: Lesson One 
Materials and Technology Needed: 
• Writer’s Journal Prompt 
• ‘The Pie” by Gary Soto & follow up questions – Appendix B 
• Drafting Handout – Appendix B 
• Structure of Personal Narrative/Narrative Outline Handout – Appendix B 
Class Time: 1 hour, 20 minutes 
Student Objectives: Students will create and share sentences using Noden’s Brush Strokes. 
Students will read a personal narrative and answer follow up questions. Students will 
understand the drafting process and begin to compose a rough draft of their personal narrative. 
 
Process: 
1. Brainstorm/Activate prior knowledge: From your Narrative Outline, select 2-3 of your 
topic sentences and add an additional sentence that provides detail by using Noden’s 
Painting with Participles and Action Verb Brush Strokes. Students will write the 
sentences in their Writer’s Journal.  
2. Students will share their sentences with the class. Once sentences are finalized, students 
can add them to their Narrative Outline.  
3. Distribute “The Pie” by Gary Soto. Students will read silently to themselves. 
4. Students will then work in pairs to answer the follow up questions. 
5. We will discuss the answers to the questions and reasoning as a class. 
6. Review Drafting PowerPoint. 
7. Students will begin to compose a rough draft of their narrative essay beginning with the 
introduction and be prepared for peer review next class. It is important for students to 
understand that this first version of their narrative is not expected to be a perfectly 
finished essay. I will walk around class, monitor progress, answer questions, and offer 
feedback. 
8. Homework: Explain that writing their first draft for homework is based on the Narrative 
Outline and Brush Stroke sentences from their Writer’s Journals. The point is to expand 
on the Narrative Outline so that they can work to revise it later. They should aim for 
somewhere around two pages typed. Each brush stroke should be easily identified by 
either bolding or underlining the sentence.  
Assessment 
• Writer’s Journal 
• Class discussions 
• Reading aloud and analysis of personal narrative 
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Week 5: Lesson Two 
Materials and Technology Needed: 
• Writer’s Journal Prompt 
• Each student will have a typed copy of rough draft of their narrative essay 
• Revision Checklist #1– Each Student will need 2 copies – Appendix B 
• Narrative Rubric – Appendix B 
Class Time: 1 hour, 20 minutes 
Student Objectives: Write sentences that use action verbs. Students will participate in peer 
conferencing and the use of a revision checklist to revise narrative essay to evaluate 
organization, flow, rhetorical choices, specifically the use of participle phrases and action verbs.  
 
Process: 
1. Brainstorm/Activate prior knowledge: students will create a short paragraph using at least 
3 of the following action verbs; cracked, crumbled, collapsed, knocked, poured, mixed, 
baked, chopped, whipped, laughed. We will discuss a few examples from volunteers. 
2. We will discuss the narrative rubric so that students understand how their essay will be 
graded.  
3. Students will work in groups of four for peer conferencing. This will give them the 
opportunity to have their rough draft read and reviewed by two classmates. I will walk 
through the class, monitoring group progress and offering feedback.  
4. Upon completion of the peer conferencing, students will have two separate Revision 
Checklists with ideas from two peers and two separate listening notes. 
5. Students will start by giving essay to their partner to read aloud to them. They should just 
listen, without commenting or correcting, or reading along with the partner.  
6. They should take notes on whatever they noticed as a result of listening to their essay. 
They should do this right away before they discuss.  
7. Partners will then work together complete the Revision Checklist reviewing essays for 
items such as, capturing audience attention, brush strokes and vivid details, clarity. 
8. Once they have completed the discussion and the checklist. They will switch partners and 
follow the same structure again with a new Revision Checklist.  
9. Homework: Students will use the checklist, listening notes, and feedback from both 
partners to revise rough drafts. 
Assessment 
• Writers Journal 
• Class discussion 
• Draft revision and discussion 
• Peer review 
• Revision Checklist #2 
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Week 6: Lesson One 
Materials and Technology Needed: 
• Writer’s Journal Prompt 
• Each student will have their typed revised rough draft 
• Example of narrative video, https://www.youtube.com/watch?v=4Ml331sbWtE, 
https://www.youtube.com/watch?v=4xsPRvoxpk0, 
https://www.youtube.com/watch?v=FBY6M08loDU 
• Handout on Digital Storytelling – Appendix C 
• Handout on Storyboarding – Appendix C 
• Post-Its for Storyboarding – Appendix C 
Class Time: 1 hour, 20 minutes 
Student Objectives: Students will be introduced students to digital storytelling. They will 
understand how to create a video and the parameters of the assignment. Students will also 
begin creating a story board to visually plan out their video.  
 
Process: 
1. Brainstorm/Activate prior knowledge: In Writer’s Journal, students will respond to the 
following prompt, “Imagine you are in a store looking for toilet paper during COVID-19. 
In 3-4 sentences, describe your experience.”  
2. Review narrative video examples as a class. Discuss how the narrative video incorporates 
pictures and/or video that relate to the story, and help to tell the story.  
3. Review the Digital Storyboarding Handout. 
4. Review Storyboarding Handout and have students begin to storyboard for their video 
using their revised rough draft. They can write/draw directly on the template handout or 
use the provided Post Its to list ideas and place them on the template. The Post Its allow 
them to move thoughts and ideas without erasing or starting over. On the template they 
will indicate pictures and or video ideas, specific shots, angles, backgrounds, music, etc. 
5. Explain that the storyboard will be graded similarly to the Writer’s Journal, 
complete/incomplete, as compared to the final digital storytelling assignment.  
6. Homework: Completed Storyboard template and images and/or video they will use in the 
creation of their final multimodal video assignment. Media will need to be saved in a 
format that they are able to access it for next class; phone, jump drive, Google Drive, etc. 
Students will review the Digital Storytelling handout to decide which medium they will 
be using to craft their videos. It is important that students fully research how to use their 
selected medium and are able to use it by next class. I will explain that this is a part of the 
assignment—to be prepared to start the movie making process next class.  
 
Assessment: 
• Writer’s Journal 
• Class Discussion 
• Storyboard Template 
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Week 6: Lesson Two 
Materials and Technology Needed: 
• Writer’s Journal Prompt 
• Each student will have a final copy of their storyboard and typed essay 
• Computer lab – one computer available for each student 
• Storyboard Revision Checklist 
Class Time: 1 hour, 20 minutes 
Student Objectives: Students will peer review essays and storyboards and offer feedback for 
improvement. They will also begin to work on their digital storytelling assignment by adding 
images/video to the video software of their choice. 
 
Process: 
1. Brainstorm/Activate prior knowledge: In Writer’s Journal, students will respond to the 
following prompt: briefly discuss the most useful aspect of yesterday’s peer review. How 
did it help you in composing your digital story? 
2. Working in pairs, students will review essays and storyboards against the provided 
revision checklist. 
3. The class will proceed to the computer lab, where students will begin creating their 
movies using the medium of their choice and their narrative essay, storyboard, and 
collected images/videos. Students may use the PCs or the iMacs that are available.  
4. Students may work with a partner to assist with technology. I will be available for 
assistance as well as the two computer techs who assist all students in the lab. However, 
there will not be individual step-by-step guidance for how to use the media. Students 
should have come to class prepared with the basic knowledge of their media choice.  
5. Students should periodically save work to their flash drive or Google drive and then save 
again at the end of class so that they can finish for homework.  
6. Homework – Finish creating movie by adding all images/video and narration. We will 
work to edit the movie next class. Students may use personal computers/laptops or the 
computers that are available in the campus computer labs.  
Assessment 
• Writers Journal 
• Storyboard 
• Storyboard Revision Checklist 
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Week 7: Lesson One 
Materials and Technology Needed: 
• Writer’s Journal Prompt 
• Peer review of movie draft 
• Each student will have a completed draft of their narrative video assignment, essay and 
storyboard 
• Computer lab – one computer available for each student 
• Video Rubric – Appendix 7 
Class Time: 1 hour, 20 minutes 
Student Objectives: Students will peer review movies and offer feedback for improvement. 
Students will work to finalize their digital story telling video. 
 
Process: 
1. Brainstorm/Activate prior knowledge: In Writer’s Journal, students will respond to the 
following prompt; What was the most difficult aspect of the digital storytelling 
assignment. How did you overcome it? 
2. Review video rubric as a class so that students understand how the assignment will be 
graded. It’s is important to let students know that they will not be graded on how polished 
the digital assignment is, but rather, that it was completed. 
3. The class will proceed to the computer lab, where students will work with a partner they 
have not worked with previously to complete the peer review checklist.  
4. Students will continue to finalize their videos using their peer feedback.  
5. Students should periodically save work to their flash drive or Google drive and then save 
again at the end of class so that they can finish for homework.  
6. Homework – Complete all movie edits and have movie ready in finalized form by next 
class and ready for me to show. Students must email me their final video by 8am of next 
class meeting day so that I can ensure the video is able to be accessed. I will present each 
student’s video to the class. Students will be graded based on the provided Video Rubric.  
 
Assessment 
• Writers Journal 
• Video Rubric 
• Peer review 
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Week 7: Lesson Two 
Materials and Technology Needed: 
• Writer’s Journal Prompt 
• Each student should have emailed me their final video file to present 
• Each student will have their storyboard and a final copy of their narrative essay to turn in 
• Index “Positive Comment” cards – Each student will have approximately 15 - one for 
each classmate 
Class Time: 1 hour, 20 minutes 
Student Objectives: Students will reflect on their narrative writing experience. Each student’s 
digital story will be presented to the class. Students will listen and provide positive feedback for 




1. Brainstorm/Activate prior knowledge: in Writer’s Journal, students will briefly discuss 
something they learned about themselves or through the peer review during the narrative 
writing process and/or video creation process. Students will then turn in their Writer’s 
Journals for this unit to receive a grade for completion. 
2. Students will turn in their final narrative essays and storyboards for grading. 
3. Each student will write each classmate’s name at the top of each “Positive Comment” 
index card so that you have one card for each classmate. Students will write their name at 
the bottom of the card.  
4. As digital stories are presented, students (except the author) will listen carefully to each 
person’s digital story. They will then note one positive thing that stood out in each 
presenter’s essay and write it on the index card for that person.  
5. Digital stories/videos will be presented to the class. 
6. I will let students know that I will be reviewing all notes written and each student will 
receive the cards with the notes from their classmates at the end of class.  
7. At the end of each presentation, I will collect the index cards and briefly review.   
8. Each student will receive the cards with their classmate’s “Positive Comment” notes as 
they exit class.  
Assessment 
• Writers Journal graded as complete/incomplete 
• Final essay presentation 
• Final essay written assignment graded as per narrative rubric 
• Final storyboard assignment graded as complete/incomplete as compared to their video 
• Video graded as per Digital Storytelling Rubric 
• Positive Comment index cards 
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Appendix A 
• Week 4 materials 
 
Appendix B 
• Week 5 materials 
 
Appendix C 
• Week 6 materials 
 
Appendix D 
• Week 7 materials 
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Appendix A – Week 4 






Brush Strokes PowerPoint 
   1       2 
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3      4 
   5      6 
 
   7      8 
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   9      10 
 
   11      12 
 
   13      14 
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Narrative PowerPoint 
 
Every day, you relate stories to other people through simple exchanges. You may have had a 
horrible experience at a restaurant the night before, or you may have had some good news you 
are ready to share—or maybe your car broke down on the highway on the way in to work. In 
each one of these experiences there's a story, and when you begin to share a personal 
experience, you often communicate in a narrative mode. 
Narratives can vary widely in type and tenor, from the whimsical and comedic to the serious and 
tragic; however, most narratives share a number of common features. Normally, storytellers 
establish a cast of characters, in which they may include themselves. They work around a 
conflict or some particular event that builds their audience's interest. They arrange details in 
specific order so their audience remains engaged as the story unfolds. And they reflect on the 
event or events they recount while trying to communicate their reason or reasons for telling the 
story. 
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https://www.youtube.com/watch?v=3RU-JnSsPV8 
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Appendix B – Week 5 
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“The Pie” Narrative Questions 
  
1. Does this piece qualify as a personal narrative? Explain why or why not. 
 
• Yes 
• First person point of view 
• Limited time period/one incident 
• Message to the reader 
 
2. Write three (3) descriptive phrases from the second paragraph that are especially 
helpful at helping the reader see, taste, or feel the scene in the German market. Be sure 
to identify any participle phrases. 
 
• “my sweet tooth gleaming” 
• “the juice of guilt wetting my underarms” 
• “my dear, fat-faced chocolate” 
• “forgetting the proximity of God howling in the plumbing” 
• “the bald grocer whose forehead shone with a window of light” 
 
3. The last line of the story contains a meaningful message to the reader. Look at the line 
and explain what Soto means.  
 
• “I knew sin was what you took and didn’t give back,” makes the reader see that 
once you sin, there is no way to “give back” the crime/sin and regain the lost 
innocence. As Soto suggests, we are helpless against the forces of evil. For example, 
young Gary knows what he is doing is wrong, yet he is unable to stop himself. This 
suggests that we are powerless to avoid sinful acts and will regret our unavoidable 
sinful actions as we age. 
 
4. Look at the last line again. Now read the first line of the story. What do you notice? 
What’s significant about this? 
 
• The last line echoes the structure of the first line of the story, which creates balance 
in the piece. Looking only at those two lines, it is clear that this story focuses on the 
narrator’s growth from a child to a more-experienced young man who is beginning 
to understand the complexities of adulthood and righteousness. 
 
5. Look back over the story and find another line that holds a significant message to the 
reader. Do not use the first or last line as we already covered those in the above 
questions. Once you find another line, explain whether you agree or disagree with the 
statement/message.  
 
• Students’ answers will vary, but examples are “boredom made me sin” or “the best 
things in life come stolen.”  
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Drafting Handout 
 
During this part of the writing process, you will focus on the topic you have chosen and the 
outline you created so that you can begin to write your narrative. 
 
Introduction 
• The introduction is probably the first part you will write. It needs to engage the 
reader and set the tone of the paper. 
• What do you want the tone to be? What emotions are you trying to convey? 
• What can you do to engage the readers and grab their attention? 
• Can you add Brush Strokes and Action Verbs here? 
 
Body 
• The body will include several paragraphs. These paragraphs should outline 
different parts of the narrative story and follow a chronological flow. 
• All sentences should flow smoothly and logically from one idea to the next. 
• Include both factual and sensory details. 
o Factual – provides context and background details 
o Sensory – brings writing to life through the 5 senses (show, don’t tell) 
• Can you add Brush Strokes and Action Verbs here? 
 
Conclusion 
• Analyze and reflect on the action of the story and how the events are significant 
o Discuss a deeper meaning or insight 
o Add a twist that surprises the reader 
o Make an emotional appeal 
• Can you add Brush Strokes and Action Verbs here? 
 
 
After you have written and introduction, body, and conclusion, think of a title that accurately 
captures the essence of your piece of writing.  
 
Go back and look for any big gaps. It may help to read your draft aloud. You will make smaller 
changes as you revise, but is there anything that doesn’t make sense? Missing details? Anything 
that doesn’t belong? 
 
REMEMBER 
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Narrative Writing Rubric 




This paper is clear and 
focused. Relevant 
anecdotes and details 
enrich the central theme. 
3 pts 
The writer is beginning to define 
the topic, even though 
development is still basic or 
general 
1 pts 
The paper has no clear sense 
of purpose or central theme 5 pts 
Organization 5 pts 
The organization showcases 
the central theme. The 




The organizational structure is 
strong enough to move the 
reader through the text without 
much confusion. 
1 pts 
The writer lacks a clear sense 
of direction. There is no 
identifiable structure. 
5 pts 
Word Choice 5 pts 
Words convey the intended 
message in a precise, 
interesting, and natural 
way. The words are 
powerful and engaging. 
Participle phrases, action 
verbs, and repetition is used 
to help the story come 
alive. 
3 pts 
The language is functional, even 
if it lacks energy. It is easy to 
figure out the writer’s meaning 
on a general level. Participle 
phrases, action verbs, and 
repetitious no is used but 
doesn’t help the story to come 
alive.  
1 pts 
The writer demonstrates 
limited vocabulary or has not 
searched for words to 
convey specific meaning. 
Participle phrases, action 






The writing has an easy flow 
and cadence. Sentences are 
well built, with strong and 
varied structure that invites 




The text hums along with a 
steady beat, but tends to be 
more mechanical than fluid. 
 
1 pts 
The reader has to practice 
quite a bit in order to give 




Conventions 5 pts 
The writer demonstrates a 
good grasp of standard 
writing conventions (e.g., 
spelling, punctuation, 
capitalization, grammar, 
usage, paragraphing). Errors 
are few and minor. 
 
3 pts 
The writer shows reasonable 
control over a limited range of 
standard writing conventions. 




Errors in spelling, 
punctuation, capitalization, 
usage, and grammar and/or 
paragraphing repeatedly 
distract the reader and make 
the text difficult to read. 
 
5 pts 
Total Points:  25 
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Revision Checklist #1 
 





Body Paragraphs: Are there vivid “show, don’t tell details”? Were participle phrases and action verbs used 
appropriately? Does the writer help the reader understand his/her experience? 
Possible suggestions 
 




Conclusion: Is there a closing action or lesson learned? Did the author reflect or provide an analysis of the 






Formatting/Conventions: Does the title suggest what the narrative is about, and does it make the audience 












Are there any additional suggestions? 
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Appendix C – Week 6 
 
Handout on Digital Storytelling  
 
Digital Storytelling   
Your goal in this assignment is to create a compelling narrative that provokes thought and 
reflection.   
 
Here are some considerations:  
• Audience.  For this project, imagine that your audience is the Macalester community. In 
other words, a group you are trying to reach, but who may not have any specific 
knowledge of the issue or topic you are addressing. 
 
• Degree of persuasion. Do you want to convince your audience of your stance and 
perhaps make a call to action? Or do you want to expose a debate and let the audience 
make up their own minds? Or perhaps you will fall somewhere in between.  Either way, 
make sure that you have a clear idea of the purpose of your video. By the end of this 
assignment, you should be able to state the main idea of your video in one, clear 
sentence. 
 
• Depth and breath. What is the scale and scope of video?  What can you reasonably get 
across in a short amount of time? How much detail do you need to make your story seem 
“complete”?    
 
• Working with classmates. Keep in mind that this is a collaborative effort.  Be open to the 
suggestions from your peer reviewers. Listen carefully to their ideas and be curious rather 
than judgmental. Also, be prepared to compromise your “artistic vision” at points.     
 
Video Format 
• The video must be 3-5 minutes in length. Points will be taken off for videos that do not 
stay within these limits.  
 
• You can use any format you choose for the video. For example, you can film yourself in 
front of the camera; or you can use still shots and video accompanied by audio narration. 
The main criterion is that you choose a format in which you can engage the audience 
visually and audibly.  
 
• The video needs to include images and/or video. It should not just be 3-5 minutes of you 
or someone else talking in front of the camera. Give the audience something interesting 
to watch. Remember, this video will be seen by the entire class.  
 
• You may include music behind your narration, but it is not required.  
 
• Illustrate your narrative. Because your finished narrative will be presented as a video, 
it should be visually interesting to your audience. The images you choose to illustrate 
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your story should be somehow connected to the words you are speaking, but you 
shouldn’t feel obligated to present literal depictions of every object or character in your 
story. Rather, the collection of images you choose should complement the text and create 
a cohesive visual experience for your viewers. We will spend time in class discussing 
how to find images and video clips that are appropriately licensed for use in projects like 
these, but you should plan on using personal images and/or video, too. 
 
• Revise and rehearse your narrative. As you begin to combine your written text with 
your images and video, you will discover that you are pleasantly surprised by some parts 
of your narrative and deeply unhappy with other parts. At this point, it will help to get 
some advice from your classmates, so we will spend a day in class workshopping each 
other’s narratives. After this workshop, you should make final revisions to your text and 










You can use any video software of your choice. Here are a few help videos. Feel free to Google 
additional resources or use your own.  
 
• Movie Maker: https://www.youtube.com/watch?v=O99NXVHfqMs 
• iMovie: https://www.youtube.com/watch?v=9sOxojlWTao 





These videos need not be technically sophisticated, but they do need to be watchable and 
audible.  Learning to work with the video equipment and software is part of the learning that 
goes into this assignment. Here are some tips to think about as you get started: 
 
1) Plan for and expect technical difficulties.  Things will inevitably go wrong as you work 
on this project. Make sure you leave time to resolve difficulties that come up and be 
ready with a “plan b” if needed.  
2) PRACTICE, PRACTICE, PRACTIVE. The best way get decent audio and video is to 
experiment with the software ahead of time.  








Create a storyboard to visually represent how your ideas will be represented. Use words and/or 
pictures in each box. Be mindful not to spend too much time on the creation of the pictures. 
Digital photos may be used as well. 
 
Remember, this assignment is a simple…it is not meant to take valuable time away from your 
video assignment.  
 
Sample Storyboards: Your storyboard can be a combination of the two samples. 
 
• Include each piece of your narrative 
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Storyboard Template: Planning your Digital Storytelling Video 
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Storyboard Revision Checklist – Revise & Strengthen 
Without asking for any clarification, review your peer’s storyboard and then read their essay. After reading, 
respond to the following questions. Remember, the goal of this assignment is to help your classmate to 
improve their final multimodal video assignment. 
1. Does the storyboard accurately follow the story in the narrative essay? If not, list what is missing? 
 
2. Which frames tell the story best? 
 
 
3. Does each visual contribute to the story? What can be added to make it better? 
 
4. What can be removed? 
 
 
5. Does the storyboard contain all important events in the narrative? The moral? Lesson? 
 
 
6. Does all of the media (pictures, videos, music) work together to enhance the storytelling? What 
needs to be changed? 
 
 






Discuss your peers' initial responses to your storyboard. How does their vision of your issue, story, 
audience, message, and action parallel or differ from your own?  
 
What aspects of the storyboard should you retain in your rough cut? What changes can you make 
to communicate your vision in a way peers understand? 
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Movie Revision Checklist – Revise & Strengthen 
Without asking for any clarification, watch your peer’s video. After watching, respond to the following 
questions. Remember, the goal of this assignment is to help your classmate to improve their final 
multimodal video assignment. Do not discuss until the end, when all questions have been answered.  
 






















5. Are there any details missing or is there a part that focuses on too much detail that does not add to 
the story? What can be added/removed to improve the story? 
 
 
For discussion with your partner 
  Discuss your peers' initial responses to your video. How does their vision of your issue, story, 
audience, message, and action parallel or differ from your own?  
 
What changes can you make to communicate your vision in a way peers understand? 
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Appendix D – Week 7 
 
Digital Storytelling Rubric 
Adapted from RubiStar 
 
CATEGORY 4 points 3 points 2 points 1 point 
Point of View 
- Purpose 
Establishes a purpose 
early on and maintains 
a clear focus 
throughout. 
Establishes a purpose 
early on and maintains 
focus for most of the 
story. 
There are a few lapses 
in focus, but the 
purpose is fairly clear. 
It is difficult to figure 
out the purpose of the 
story. 
Voice - Pacing The pace (rhythm and 
voice punctuation) fits 
the story line and 
helps the audience 
really "get into" the 
story. 
Occasionally speaks 
too fast or too slowly 
for the story line. The 
pacing (rhythm and 
voice punctuation) is 
relatively engaging 
for the audience. 
Tries to use pacing 
(rhythm and voice 
punctuation), but it is 
often noticeable that 
the pacing does not 
fit the story line. 
Audience is not 
consistently engaged. 
No attempt to match the 
pace of the storytelling 
to the story line or the 
audience. 
Images Images create a 
distinct atmosphere 
or tone that matches 
different parts of the 




Images create an 
atmosphere or tone 
that matches some 





An attempt was made 
to use images to create 
an atmosphere/tone 
but it needed more 
work. Image choice is 
logical. 
Little or no attempt to 
use images to create an 
appropriate 
atmosphere/tone. 
Economy The story is told with 
exactly the right 
amount of detail 
throughout. It does 
not seem too short nor 




though it seems to 
drag somewhat OR 
need slightly more 
detail in one or two 
sections. 
The story seems to 
need more editing. It 
is noticeably too long 
or too short in more 
than one section. 
The story needs 
extensive editing. It 
is too long or too 
short to be 
interesting. 
Duration of Story Length of story 
was 3 minutes. 
Length of story 
was 2 minutes. 
Length of story 
was 1 minute. 
Story was less than 
one minute long or 
more than 3 minutes 
long. 
Total:      20 Points 
 
 
 
 
